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CONTENT AREA(S): Science 

DOMAIN(S): Physical Science, Life Science, Earth and Space Science, Technology 

ANCHOR STANDARD(S) 

* Develop awareness of PHYSICAL SCIENCE 

observable properties of * $.PS.PK4.1 

objects and materials * §.PS.PK4.2 

* Acquire scientific knowledge * S.PS.PK4.3 

related to life science * S.PS.PK4.3a 
oa * §.PS.PK4.3b 

* Apply scientific knowledge - SPS PK4.3c 

related to earth science and * SPS.PK4.4 

space 

* Identify and explore a variety EARTH AND SPACE SCIENCE 
of technology tools * S.ES.PK4.1 

* S.ES.PK4.1a 

* S.ES.PK4.2 

* S.ES.PK4.2a 

* S.ES.PK4.2b 

* S.ES.PK4.3 

* S.ES.PK4.3a 

* S.ES.PK4.3b         

LIFE SCIENCE 

° S.LS.PK4.1 

* $.LS.PK4.2 

* S.LS.PK4.2a 

* S.LS.PK4.2b 

* S$.LS.PK4.2c 

* $.LS.PK4.3 

* S.LS.PK4.3a 

* S$.LS.PK4.4 

* S.LS.PK4.4a 

* S.LS.PK4.4b 

* S.LS.PK4.4c 

TECHNOLOGY 

* S.T.PK4.1 

° S.T.PK4.2 

° S.T.PK4.3 

PERFORMANCE STANDARD(S) 

  
  

TOPIC SUMMARY 

Young children are natural scientists and the early childhood classroom should offer many opportunities 

for budding curiosity, experimentation, exploration, investigation, problem-solving, and wonder. There 

should be guidance from the teacher that supports children in their innate desire to use their five senses 

to see, hear, touch, taste, and smell the world around them. 
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Science activities can take place throughout the day in science center discoveries, whole group 

experiments and discussions, small group research projects, individual investigations, and outdoor 

experiences. It is important that tools for science exploration are readily available and accessible to 

children. The utilization of technology in the early childhood classroom is essential for children to explore 

objects, discover new knowledge, and gather and/or communicate information. Science literature should 

be included in the science center, the library center, in read-alouds, and used throughout the day. 

Teachers must ensure that children are engaged in various methods of scientific discovery. These 

experiences and discoveries should be facilitated by the teachers through interaction with the children 

through higher-order questioning and teacher-participation. Children should feel safe sharing their 

experiences with other children and adults. Most of all, science in the early childhood classroom should 

be fun, active, and engaging. 

SUGGESTED DEVELOPMENTALLY APPROPRIATE MATERIALS 

  

Science books (see test tubes (plastic) texture boards 
examples below) goggles plastic animals 
magnets levers different types of wood 
magnet wands pulleys bird nest 
prisms rocks leaves 

magnifying glass seashells pinecones 

binoculars sensory bottle (oil & water) plants 

kaleidoscope tornado tubes ant farm 

eye droppers large indoor/outdoor aquarium 

color paddles thermometer writing materials     
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SUGGESTED SCIENCE BOOKS FOR PRESCHOOLERS 

PHYSICAL SCIENCE BOOKS 

10 Little Rubber Ducks by Eric 
Carle 

A Look at Magnets by Barbara 
Alpert 

A Nest Is Noisy by Dianna Hutts 
Aston 

All about Matter by Mari Schuh 

Floating and Sinking by Amy 
Hansen 

Guess Whose Shadow? by 
Stephen R. Swinburne 

Hot and Cold by Sian Smith 

Light: Shadows, Mirrors, and 
Rainbows by Natalie Rosinsky 

Magnet Max by Monica Lozano 

Hughes 

Magnets Push, Magnets Pull by 
Mark Weakland 

Moonbear's Shadow by Frank 
Asch 

Matter: See It, Touch It, Taste It, 

Smell It by Darlene Stille 

Mickey's Magnet by Crockett 
Johnson 

Shadows and Reflections by 
Tana Hoban 

Temperature: Heating Up and 
Cooling Down by Darlene Stille 

EARTH SCIENCE BOOKS 

A Tree For All Seasons by Robin 
Bernard 

Air: Outside, Inside, and All 
Around by Darlene R. Stille 

All the Water in the World by 
George Ella Lyon 

Changing Seasons by Sian Smith 

Day and Night by Margaret Hall 

Dirt: The Scoop on Soil by 
Natalie Rosinsky 

Gusts and Gales: A Book About 

Wind by Josepha Sherman 

Exploring Fall by Terri DeGezelle 

Exploring Spring by Terri 
DeGezelle 

Exploring Summer by Terri 
DeGezelle 

Exploring Winter by Terri 
DeGezelle 

Lightning by Erin Edison 

Phases of the Moon by Gillia M. 
Olson 

Rock Basics by Carol K. Lindeen 

Me and My Place in Space by 
Joan Sweeney 

Rocks: Hard, Soft, Smooth, and 
Rough by Natalie Rosinsky 

Soil Basics by Carol K. Lindeen 

The Wind Blew by Pat Hutchins 

The Snowy Day by Ezra Jack 
Keats 

LIFE SCIENCE BOOKS 

Bears and Their Cubs by Linda 
Tagliaferro 

Birds and Their Nests by Linda 
Tagliaferro 

Bumble Bees by Fran Howard 

Butterflies by Fran Howard 

Dogs and Their Puppies by Linda 
Tagliaferro 

Ducks and Their Ducklings by 
Margaret Hall 

Flower Garden by Eve Bunting 

Growing Vegetable Soup by Lois 
Ehlert 

Hearing by Rebecca Rissman 

In the Small, Small Pond by 

Denise Fleming 

Living and Nonliving by Carol K. 
Lindeen 

Me and My Amazing Body by 
Joan Sweeney 

Planting a Rainbow by Lois 
Ehlert 

Red Leaf, Yellow Leaf by Lois 

Ehlert 

Roots by Vijaya Khisty Bodach 

Seeds by Vijaya Khisty Bodach 

The Carrot Seed by Ruth Krauss 

The Surprise Garden by Zoe Hall 

The Tiny Seed by Eric Carle 

The Very Hungry Caterpillar by 
Eric Carle 

Waiting for Wings by Lois Ehlert 
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TEACHER STRATEGIES 

In the science center, children should have 

* hands-on contact with materials that are safe and appropriate 

* time to investigate and work with the materials 

* time to think and/or “write/illustrate” about their results. 

* take some materials outside to explore with and possibly do some class time outdoors 

Remember that hands-on learning is the most meaningful and effective way that children learn. Introduce 

the materials during large group, show them how to properly use the materials. Give the children time to 

explore the materials and resources during learning centers and become fully engaged. 

ACTIVITY SUGGESTIONS 

SCIENCE OUTSIDE 

Outdoor Science Lab Sun Prints 

Set up an outdoor science lab to allow A simple way to demonstrate the effects 

children to explore, experiment and invent of the sun is by creating sun prints. This is 

the natural world. They can gather samples, a full-day process so find a sunny location 

investigate how they interact with different on the playground and begin early. Children 

substances such as water and sun, then can choose materials from the classroom, 

record their observations as they strengthen some solid shapes and some with various 

their critical thinking skills. Vocabulary: opening such as scissors, Lego pieces, 

investigate, explore, create, experiment buttons, plastic letters and numbers or 

Material to include: table or other surface items they find on the playground like sticks, 
such as tree stump, bucket, oil drip pan or leaves, rocks, and pine needles to create 
baking sheet, plastic tubing, sections of PVC prints. Each child can arrange their items on 

pipe, storage container for smaller items a piece of construction paper. Make sure to 
such as magnifying glass, tweezers, baster/ leave them untouched for at least 4 hours in 

eye dropper/pipettes, plastic test tubes direct sunlight. Ask the children what they 

and rack, small plastic cups, squirt bottles, think will happen and how did the colors of 
funnels, measuring cups, ice cube trays, the paper change. Explain the process by 
writing materials (colored pencils, crayons, saying that the sunlight fades the color of 
notepads, drawing paper) the paper everywhere that is not covered by 

an object. Vocabulary: print, fade, compare 

Materials needed: black, dark blue or purple 

construction paper (the darker the better), 

variety of items to print, sunny spot outside 
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CONDUCTING EXPERIMENTS 

Bubbling colors 

Show the materials to the children and 

ask what they think you will be doing with 

them. Explain that they are going to do an 

experiment (a text to find something out) 
to find out what happen when you mix 

vinegar and baking soda. As the children 

are experimenting, you can explain what 

is happening. When an acid (vinegar) and 

a base (baking soda) mix they form a gas 
called carbon dioxide and this reaction 

causes the mixture to bubble. Vocabulary - 

reaction, bubbling, mixture, vinegar, baking 

soda. 

Materials needed: baking sheet or tray, 

baking soda, vinegar, liquid food coloring, 

medicine dropper, turkey baster, cups. 

Directions: Children will cover the entire tray 

with baking soda, then squirt drops of food 

coloring into small cups, one color per cup. 

Using a medicine dropper to drip colored 

vinegar onto the baking soda, a chemical 

reaction will happen and create bubbling 

colors! Now try the turkey baster. 

Office of Early Childhood 

Rain Cloud in a Jar 

Ask the children go to the window to see 

if there are clouds in the sky and if they 

think it is going to rain. Explain that the 

clouds contain water and when they are full 

it is released in the form of rain (when the 

temperature is warm) or snow/sleet (when 

the temperature is very cold). Explain that 

they are going to make rain in the jar! 

Shaving cream is like the cloud, holding 

the rain (food coloring) until it is full, then 

releasing it as rain (food coloring breaking 

through the shaving cream). 

Look to see if the colors mix and talk about 

what colors they made when they mixed 

(real rain is not colored). Ask the children 
“What do you think will happen when you 

drop the food coloring on the shaving 

cream (cloud)?” and “Why do you think 

(whatever color) burst through the cloud 
first?” Vocabulary — holding, releasing, burst, 

faster. 

Materials needed: clear, plastic jar 2/3 full of 

water, shaving cream, liquid food coloring. 

Directions: Children squirt shaving cream on 

top of the water, then drip food coloring on 

top of the shaving cream. 
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FREE EXPLORATION 

Explore with magnets 

Place a variety of magnets (e.g., some 

with handles, horseshoe, bar), objects of 

various materials to test (e.g., paperclips, 

keys, coins, small toys) and sorting trays 

(e.g., sort by attracted to magnet, not 

attracted to magnet) in your science center. 

As children are exploring the materials, talk 

with them about what they are seeing. Ask 

questions such as, “What is happening with 

the magnets?” Encourage children to predict 

what items will be attracted to the magnets 
and what will not. Add new vocabulary 

words like magnet, attract, force, pull, steel. 

Investigate with magnifying glass 

Place a variety of magnifiers as well 

as items to investigate (e.g., seashells, 

pinecone, feathers, rocks) in your science 

center. Encourage children to look at the 

items through the magnifying glass. Show 

the children how to move the glass away 

from the object to make it appear larger. 
Ask them to describe what they are seeing. 

Provide paper and crayons so children can 

document what they discovered. 

Office of Early Childhood 

Sensory bottles 

Create a variety of sensory bottles to place 

in the science center for independent 

exploration. Encourage children to tell you 

about what they are seeing. Ask them how 

they think the objects are moving to the top 

of the water or why they sink to the bottom. 

Add a liquid to a clear bottle, leaving room 

to add small items. Some liquids to consider 

clear water, colored water, oil (e.g., baby 

oil, cooking oil) and water, corn syrup. An 

assortment of small items that can be 

added to the bottles (glitter, colored beads, 

sequins, water beads, buttons, small plastic 

animals, Legos). You can also create theme 

related sensory bottles. *Be sure you super 

glue the top securely to prevent messes. 

Technology 

Provide technology tools for children to 

explore objects, discover new information 

and construct simple objects and structures. 

Guide them in their exploration using 

conversation and open-ended questions 

such as Can you describe what happened? 

What else can you do with...? and What do 

you think will happen when you...? 

Suggested materials: magnifying glass, 

telescope, microscope, magnet, computer/ 

iPad, simple machines (pulley, lever, inclined 

plane) 
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GUIDELINES FOR COVID-19 oh 

Considerations for Schools 
https://www.cdc.gov/coronavirus/2019-ncov/community/ 

schools-childcare/schools. htm! 

Guidance for Child Care Programs 

* https://www.cdc.gov/coronavirus/2019-ncov/ 
community/schools-childcare/guidance-for- 

childcare.html#General 

* https://www.cdc.gov/coronavirus/2019-ncov/ 

community/organizations/cleaning-disinfection.html 

Childcare Crisis Assistance in Isolation 

Response Plan (CCAIR) 2020 Site Manual 
https://www.mdhs.ms.gov/ccair/ 

Office of Early Childhood 

REFERENCES 
  

Mississippi Early Learning Guidelines for Classrooms 

Serving Three and Four-Year Old Children 

Mississippi Early Learning Standards for Classrooms 

Serving Infants through Four-Year Old Children 

Ashford, Peggy. Science is Simple. North Carolina: 

Gryphon House, 2003. www.gryphonhouse.com 

Day, Barbara (1983). Early Childhood Education Creative 

Learning Activities, Second Edition. New York: Macmillan 

Publishing Company, Inc. (pp. 229-278 ) 

Colker, Laura J. and Dodge, Diane Trister (1992). The 

Creative Curriculum for Early Childhood, Third Edition. 

Washington, DC: Teaching Strategies, Inc. (pp. 327-329, 

342-350) 

Pearson Learning Solutions. (2014). Opening the World 

of Learning. Planning and assessment: A teacher's guide 

with professional development handbook 

www. savvasuccessnet.com 

www. pre-kpages.com/earth-science-books-for -preschool/ 

www. pre-kpages. com/life-science-books-for-preschool/ 

www. pre-kpages.com/physical-science-books-for- 

preschool/ 
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Dramatic Play 

  

CONTENT AREA(S): Approaches to Learning, Social Emotional Development, Social Studies, 
English Language Arts 

DOMAIN(S): Play, Social Development, Emotional Development, Our World, Family and 
Community, Writing, Speaking and Listening 

ANCHOR STANDARD(S) PERFORMANCE STANDARD(S) 

* Engage in Play * AL.CI.PK4.1 

> Curiosity and Initiative * AL.CI.PK4.4 

* Work productively toward common goals and activities * SE.SD.K4.4 

; ; * SE.E.PK4.5 
¢ oo and adapt expressions, behaviors, and Ee epera 

* ELA.W.PK4.1 
* Understand the concept of individual rights and * ELA.SL.PK4.1a 

responsibilities 
*These standards are just a few for this 

* Text types and purposes topic, there are several other ELS's that 
- Comprehension and Collaboration can be used if the teacher chooses.         
  

TOPIC SUMMARY 

Dramatic play serves as a developmentally appropriate learning opportunity which supports children’s 

initiatives to explore, investigate, observe, and engage. Young children are prompted to draw from their 

experiences and have opportunities to develop their play based on observations from their own family life 

and culture. 

* Dramatic play is a positive step towards self-regulation. NAEYC notes that children tend to be highly 

motivated to follow rules and stick to the roles of the play. This helps them grow in their ability to 

inhibit their impulses, coordinate with others, and make plans. Children use dramatic play to explore 

their own thoughts and feelings which can help them sort through difficult emotions. 

* Children who participate in dramatic play experiences are better able to show empathy for others 

because they have “tried out” being that someone else for a while. They also develop the skills they 

need to cooperate with their peers, learn to control their impulses, and tend to be less aggressive than 

children who do not engage in this type of play.



* Dramatic play engages children in both life and learning. Its’ real value lies in the fact that it increases 

their understanding of the world they live in, while it works to develop personal skills that will help them 

meet with success throughout their lives. 

+ Both unstructured and structured dramatic play offer teachable moments about conflict resolution. 

Disagreements between children will crop up naturally during unstructured dramatic play, which offers a 

chance for kids to work through their differences and arrange a compromise. 

* Dramatic play provides a prime opportunity for kids to see “functional print’—like newspapers, signs 

or menus—children who are playing grocery store, for example, will be exposed to text in the form of a 

shopping list, coupons and a checkout receipt. This gives them a chance to gain firsthand experience 

with the many ways we use text in everyday life which helps to promote their language and vocabulary 

skills. 

* Dramatic play can also increase reading comprehension. Children often choose to act out scenes from 

a favorite storybook. This gives them a deeper understanding of the narrative structure and character 

motivations found in familiar stories. 

SUGGESTED DEVELOPMENTALLY APPROPRIATE MATERIALS 

  

  

* Child-sized kitchen furniture-stove, 

sink, pantry 

* Cooking and eating utensils, play food 

(different cultures) 

Table and chairs (1 chair per child) 

Broom and mop (child sized) 

Dolls with clothing and blankets 

(different races and gender) (enough 

for each child to have 1) 

Doll furniture (bed, highchair, stroller, 

etc.) 

Mirror (free standing, handheld) 

Dress up clothes including hats, shoes 

(fantasy, costumes, gender specific, 

multi-cultural) 

Wallets, purses, old credit cards, debit 

cards. 

Cash register with play money (to 

teach early math) 

- Calendar posted (to teach number 

recognition) 

* Community helpers clothing and 

materials (doctors, firefighters, pizza 

delivery person etc.) 

* Materials added to support current 

classroom theme based on OWL 

curriculum. 

* Telephone/Cell phones (at least 1 per 

child) 

» Puppets (different cultures) 

* Books (factual, informational, animals, 

fantasy, theme- based books from 

OWL collection) 

* Diversity books (race, culture, age, 

gender, ability) 

* Writing Materials (paper, dry erase 

boards, pencils, crayons, expo 

markers, etc.) 

  

*Due to COVID-19 there will be a need for daily cleaning/disinfecting of all dramatic play materials 

  
following the guidelines set forth by the CDC. 
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TEACHER STRATEGIES 

> Assure that the schedule provides ample time for children to engage in dramatic play with 
meaningful and purposeful play. Children should always be allowed to choose the length of time 
they want to stay in dramatic play. This rule should apply to ALL learning centers in the PreK 
classroom (NO TIMERS). 

d Teachers may create an additional dramatic play area (if room space allows) or add interesting 
materials to the dramatic play center utilizing the current classroom theme based on the OWL 
curriculum. Remember this OWL theme should be reflected throughout ALL learning centers within 
the classroom. 

D Provide ample space for the number of children allowed in the dramatic play area. 

> Follow children’s lead by providing learning opportunities that incorporate children’s interests. 

» Ask to participate in children’s play so the child's play is not interrupted. 

» Follow children's lead and engage with children in their play, asking questions and allowing time for 
children to think and answer. 

d Provide a balance between self-initiated and teacher directed learning. 

» Provide enough engaging, enticing materials so children will have plenty of opportunities to choose 
their own dramatic play. 

D Intentionally model and demonstrate specific skills, such as how to use materials appropriately and 
to place them back in the container on the shelf. 

D Use knowledge of differentiated instruction to intentionally plan learning experiences within 
dramatic play. 

d Constant and consistent adult-child and peer conversations should be evident throughout the day 
(including mealtimes). Use feedback loops, advanced language, and open- ended questions to make 
your conversations with the children more meaningful. 

  

Office of Early Childhood Dramatic Play 
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RESOURCE/ACTIVITY SUGGESTIONS 

* Copy of Mississippi Early Learning Guidelines 

* Copy of Mississippi Early Learning Standards 

* Handout on dramatic play materials 

* CLASS Manual 

* OWL Guide 

GUIDELINES FOR COVID-19 * 

Considerations for Schools 
https://www.cdc.gov/coronavirus/2019-ncov/community/ 

schools-childcare/schools.html 

Guidance for Child Care Programs 

* https://www.cdc. gov/coronavirus/2019-ncov/ 
community/schools-childcare/guidance-for- 

childcare.html#General 

* https://www.cde.gov/coronavirus/2019-ncov/ 

community/organizations/cleaning-disinfection.html 

Childcare Crisis Assistance in Isolation 

Response Plan (CCAIR) 2020 Site Manual 
https://www.mdhs.ms.gov/ccair/ 

REFERENCES 
  

Mississippi Early Learning Guidelines for Classrooms 

Serving Three and Four-Year Old Children 

Mississippi Early Learning Standards for Classrooms 

Serving Infants through Four-Year Old Children 

(pg. 81) 

OWL Curriculum 

Naeyc.org 

Bootcamp June 2019, Linking Lesson Plans to 

Learning Centers (pg. 239) 

Bright Futures (A step by step guide to starting a 

PreK classroom 

CDC/MSDH/MDE Covid-19 Guidelines 
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Music/Movement 

SSISSIPPI EARLY LEARNING STANDARDS 

* 
S&S MISSISSIPPI 

DEPARTMENT OF 
EDUCATION   

CONTENT AREA(S): English Language Arts, Math, Science, Social Studies, Approaches to Learning, 

Creative Expression, Physical Development, Social and Emotional Development 

DOMAIN(S): Reading Standards for Foundational Skills, Counting and Cardinality, Life Science, Family 
and Community, Play, Persistence and Attentiveness, Dance, Music, Gross Motor Skills, 
Fine Motor Skills, Social Development, Emotional Development 

ANCHOR STANDARD(S) PERFORMANCE STANDARD(S) 

Office o 

Phonological Awareness 

Know number names and the count 

sequence 

Acquire scientific knowledge related to life 
science 

Understand self in relation to the family and 
the community 

Engage in play 

Demonstrate persistence and attentiveness 

Organize and develop artistic ideas and 
work 

Generate and conceptualize artistic ideas 
and work 

With substantial guidance, explore and 
experience a variety of music 

With substantial guidance, explore 
favorite musical ideas (such as 
movements, vocalizations, or instrumental 

accompaniments) 

Demonstrate understanding of gross motor 
concepts as they apply to the learning 
development and performance of physical 

activities 

Demonstrate competency to gross motor 
skills and movement patterns needed to 

perform a variety of physical activities 

Participate in fine motor activity for self- 

expression and/or social interaction 

f Early Childhood 

ENGLISH LANGUAGE ARTS 

* ELA.RF.PK4.2a, e 

MATH 

* M.CC.PK4.1 

GROSS MOTOR 

* PD.GM.PK4.1 

* PD.GM.PK4.2 

DANCE 

* DA.CR2.1.PK 
* DA.CR.2a.1.PK 
* DA.CR.2b.1.PK 

MUSIC 

* MU.CR1.1.PK 

* MU.CR1a.1.PK 

* MU.CR2a.1.PK 

SOCIAL DEVELOPMENT 

* SE.SD.PK4.2a 

* SE.SD.PK4.3b 

* SE.SD.PK4.4a, 4b 

* SE.SD.PK4.6a, 6b 

FAMILY AND COMMUNITY 
* SS.FC.PK4.3 
* SS.FC.PK4.4 

LIFE SCIENCE 

* S$.LS.PK4.1 

PLAY 

* ALP.PK4.3 

PERSISTENCE AND 

ATTENTIVENESS 

* ALP.PA.PK4.2 
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TOPIC SUMMARY 

+ Music and movement should be incorporated daily with children. Music and movement experiences 

enhance both sides of an individual's brain. Music is the first intelligence to develop according to 

Howard Gardner. Using music is successful way to promote literacy instruction for young children. 
“According to research, songs promote language development and focus attention on rhymes and 

other sound patterns (Pearson’s Learning Solutions, 2014).” 

Social/emotional, physical, cognitive and language development are fostered through music 

and movement. Singing helps to build vocabulary, listening and thinking skills. Children build 

comprehension skills and memory when they sing and chant. Children learn about rhyming through 

songs. Children love to sing simple songs, that are repetitive and have only small changes in 

wordings. Songs help foster relationships with others, communicate actions, feelings, ideas, and 

thoughts. We rejoice through language when we sing. 

SUGGESTED DEVELOPMENTALLY APPROPRIATE MATERIALS 

* Music player (Bluetooth speaker, CD * Beanbags 

player, iPad, YouTube) * Movement scarves 
* Echo microphone * Index cards 

* — Rain sticks * Craft sticks 

* Hand bells 

* Maracas 

* — Rhythm sticks 

* Finger puppets 

      

TEACHER STRATEGIES 

* Greet the children using songs. Singing morning meeting songs is a great way to greet children and 

get the day started whether you are in your classroom or teaching class virtually. 

* Have fun teaching. Teach children to imitate and follow directions by using movement activities. 

* Keep it simple. Simple rhythm instruments, songs, rhymes, music, and books will go a long way. 

* Use fingerplays. They are so much fun and great way to work on fine motor development. 

* Make it fun. Focus on participation and playfulness, not achievement. 

* Establish a positive learning space. The right music creates the atmosphere for a given lesson, 

contributes to the community of the classroom, and builds rapport. 

* Build physical skills. Use music and movement to develop physical skills such as gross motor, fine 

motor, balance, and bi-lateral coordination. 

* Give Brain Breaks. Inspire your students to release energy and tension throughout the day. Brain 

breaks fueled by music motivate kids to get some healthy exercise and help them refocus on 

learning. 
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* Develop cognitive skills. Use educational songs to help children develop cognitive skills including 
counting, patterning, sequencing, using language, rhyming and many more skills. 

* Do not overdo it. Attempting to add a movement component to every concept students learn would 

be too time-consuming and could be overwhelming. 

* Get input from students. When coming up with gestures or movements, do not rely solely on your 

own brain. Ask students to help you with ideas. Involving students in the process will help them 

remember concepts better and will help to increase the likelihood of really effective movements. 

* Add a song or movement to transition times. This is a great way to implement physical activity into 

your day and keep the children engaged in learning during transitions. 

* Create movement-based learning stations or centers. Always make sure centers allow for 
movement. This can be as simple as adding flexible seating or adding more space for movement. 

* Keep a Bag of Tricks. Write the songs and movement activities that the children like best on index 

cards or sticks. Several times during the day, have a student draw a “trick” out of the bag and lead 

the entire class in that exercise. 

* Keep the children engaged. Mix new and familiar songs. Most importantly, involve the children by 

calling on volunteers for a new motion or lyric. 

* Cross the midline. Every time children cross their midline; they are connecting the hemispheres in 

their brain. Turn on some music and do some exercises that cross the midline. 

ACTIVITY SUGGESTIONS 

According to research, exercise sends blood to the brain and can reduce stress. When children 

move, sing, dance, and wiggle the message is more likely to get to their brain. You can use music 

and movement activities to start your day, between lessons, or whenever your students appear 

bored or restless. These activities are great for hand-eye coordination, motor development, spatial 

awareness, cooperation, self-control, and social skills. 

> Music 

» Use music and sing along songs to start your day, as well as for stretching, breathing, relaxing and 
for reinforcing math and literacy skills. 

» Sing Along Songs: She'll Be Coming Round the Mountain, BINGO, The Wheels on the Bus, etc. 

» Name Songs are a great way to build your classroom community and help your children to 
recognize their names. 

Examples 

Do you know my friend's name? (To the tune of, Do you know the muffin man?) 

Do you know my friend’s name? 

My friend’s name, My friend’s name 

Do you know my friend’s name? 

Her/His name is 

Office of Early Childhood Music/Movement 3



> Movement 

» Get oxygen going to the brain by doing jumping jacks, windmills, squats, running in place, waist 
bends, and other exercises. 

» Cross the midline by juggling scarves, paper towels, or wadded up paper balls. 

» Dance with streamers or scarves. Have the children follow along as you make cross lateral 
movements to music. 

» Make Move to Learn a part of your classroom routine. Move to Learn is a free, easy to use 
website for educators to incorporate movement and fitness into the school day. The Move to 
Learn website (www.movetolearnms.org) offers short videos and healthy lesson plans to create 
positive learning environments and promote effective classroom management. 

>» = Cheers 

» Use cheers for praising a student or even the class. 

» Allow the students to help you make up new cheers to add to your collection. 

» Teach them The Truck Driver Cheer. Pretend to pull the horn and pick up the CB radio while saying 
“Honk, honk” and “Good Job, good buddy”. 

» Students will love The Firecracker Cheer. For this cheer, you simply clap hands together while 
making a sizzling sound, “Ssssss”. Then wiggle your fingers around and down as if a firecracker is 
going off while saying “Ahhhh’. 

D Finger Plays 

» Use finger plays to keep children engaged while developing fine motor skills along with math and 
literacy skills. 

“Itsy Bitsy Spider” will engage their attention while the repetition of the motions helps them to 
move faster and faster. 

» ¥ 

» “The Wheels on The Bus” is a great song for working on fine motor skills, body awareness, and 
crossing the midline. 

» “Open and Shut Them’ will give your children a chance to practice finger dexterity and grasping. 

» “Five in The Bed”, will help your child practice fine motor skills and body awareness. This song 
may also assist in developing memory and reinforce counting. 

> Rhymes 

¥ Make rhyming a part of your classroom routine. Rhyming will help children learn important 
phonological awareness skills. Children will learn to notice and work with sounds in language. 

ys
 Introduce rhyming with children by reciting traditional nursery rhymes while doing movements that 

correspond with them. 

» Make rhyming hands on by passing around a rhyming basket. Fill the basket with objects that 
rhyme. Pass the basket around and have the children name their objects. 

» Display rhyming cards or pictures into a pocket chart for matching games during circle time or 
center time. 

y
 Hook words and pictures that rhyme together on a metal ring. Children will have fun saying these 

into an echo microphone. 

yy
 Encourage children to make up their own songs using rhyming words that are displayed on the 

rings or in the pocket chart. Encourage them to make up their own rhyming pairs in their songs. 
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GUIDELINES FOR COVID-19 

Considerations for Schools 
https://www.cdc. gov/coronavirus/2019-ncov/community/ 

schools-childcare/schools. html 

Guidance for Child Care Programs 

* https://www.cdc.gov/coronavirus/2019-ncov/ 
community/schools-childcare/guidance-for- 

childcare. html#General 

* https://www.cde.gov/coronavirus/2019-ncov/ 
community/organizations/cleaning-disinfection.html 
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The Arts 
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DEPARTMENT OF 
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CONTENT AREA(S): Approaches to Learning, Social and Emotional Development, English 
Language Arts, Mathematics, The Arts 

DOMAIN(S): Play, Social Development, Emotional Development, Literature, Geometry, Dance 

ANCHOR STANDARD(S) PERFORMANCE STANDARD(S) 

* — Engage in play ENGLISH LANGUAGE ARTS 

* Build and maintain relationships V BEDE 

with others MATHEMATICS 
* Demonstrate awareness of self and * M.G.PK.4.5 

capabilities 
; PLAY Key ideas and details » ALPPK4.1 

* Analyzing, compare, create, and 

compose shapes 

* Creating 

      

SOCIAL DEVELOPMENT 

* SE.SD.PK4.2 

EMOTIONAL 

DEVELOPMENT 

* SE.E.PK4.2 

DANCE 

* DA.CR1a.1.PK 
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TOPIC SUMMARY 

Due to COVID-19 there may be a need for additional individual spaces meeting the social distancing 

guidelines set forth by the CDC. 

Ensuring a well-rounded education means that all students have access and the opportunity to 

experience a high-quality instruction in the Arts (Dance, Media Arts, Music, Theatre, and Visual Arts). 

Young children learn from exploring the world around them: observing, reaching, touching, smelling, 

tasting, mimicking and more! The Arts are a perfect partner for early childhood learning because they 

encourage experimentation and discovery. The Arts allow young children to develop their own creative 

expression and imagination. An Arts enriched curriculum increases attention, builds organization 

skills, enhances language, and encourages a sense of self-confidence. 

> — Social and Emotional Development 

» Pretending to be other characters gives children the tools to express and cope with their 
emotions. 

» Creative play engages social development through the interaction with other children and 
Caregivers. 

b Language Skills 

» Drama and theatre can improve a child’s language skills by giving them an opportunity to try out 
new words and phrases. 

>» Physical Development 

» Creative movement and imaginative play foster physical development: both sensory and motor 
skills. 

D Problem-Solving Skills 

» Creative play develops critical thinking and problem-solving skills as your child reenacts favorite 
stories and new adventures. 

> Early Literacy Skill 

» Creative play makes connections between stories on the page and words used to communicate. 

» These connections will be important as your child learns to read. 
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SUGGESTED DEVELOPMENTALLY APPROPRIATE MATERIALS 

  

Writing Materials (paper, dry erase 

boards, pencils, crayons, expo 

markers, etc.) 

Variety of process art supplies 

(paints, clay, crayons, markers, etc.) 

Variety of art tools 

Collage materials (old magazines, 

pictures, small objects, etc.) 

Famous paintings posters/art books 

Shadow puppets/theatre 

Dress up clothes (costumes, 

scarves, hats, etc.) 

Books (factual, informational, 
animals, fantasy) 

Diversity books (race, culture, age, 

gender, ability) 

Musical instruments (culturally 

sensitive) 

* Easel * CD's, (different genres of music; 

- Telephone/Cell phones multi-cultural, classical, etc.) 

- Puppets (race, culture, age, gender, * Dance props (ribbons, scarves, etc.) 

ability) * Audio books/videos 

* Puppet theatre     
  

TEACHER STRATEGIES 

* Refrain from any type of “rote” or “direct” instruction during whole group or small group. 

* — Reinforce child-initiated opportunities of expression and exploration. 

* — Engage children in creating, reflecting, and sharing their own art in child-friendly environments 

and settings. 

* — Engage children in process-oriented activities to explore, create, and reflect on their own art and 

experiences. 

* Emphasize the experience and engagement with the arts and learning through the arts rather than 

finished products or performance. 

* Foster imagination, narrative response, and have their origins in children’s play. 

* — Initiate children into child-friendly and appropriate sharing, and audience roles. 

* Connect to children’s experiences and knowledge. 

* — Evolve from and encourage interest in children’s literature, and introduce, as well as build on, 

relative vocabulary. 
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Be familiar with various visual media, including drawing, painting, sculpture, and film, and they 

know some of the history of art in cultures throughout the world. 

Provide opportunities for each young child to experiment with various tools, processes, and 

media. 

Support artistic investigation and provide opportunities for children to observe, reflect, explore, 

and create using the visual arts. 

Support meaningful and developmentally appropriate opportunities for children to engage in both 

drama and music. 

Use music to enhance learning and development across the curriculum, and as a medium to 

develop skills such as body coordination and awareness, language, reading, memory, spatial 

reasoning, number concepts, and timing. 

Be familiar with the basic elements of drama, including plot, theme, character, language, music or 

rhythm, and visual elements such as scenery, costumes, and props. 

ACTIVITY SUGGESTIONS 

Let children take on the role of a character in a favorite story and act out solutions to the 

problems the character faces. Allow children to predict what will happen next in a story. 

Tell and act out family stories about grandparents, aunts and uncles, and others. 

Identify and talk about feelings/ emotions of characters in books and stories; connect to their 
own feelings and behaviors. 

Imitate and initiate movements made by animals, objects (such as trains and clocks) and nature 

(such as wind and rain). 

Construct collages using paper, glue, scissors, and magazine cut outs. Talk with them about the 

collage or create a story together. 

Record children’s narratives and words in writing along with their artwork to reinforce language 

development. 

Hum tunes to familiar songs and encourage children to add the lyrics that go with the melody. 

Allow children to observe themselves in the mirror while dancing. 

Provide opportunities for children to create their own dance routines and movements. 

Assist children in writing their own play and acting it out. 
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GUIDELINES FOR COVID-19 

Considerations for Schools 
https://www.cde.gov/coronavirus/2019-ncov/community/ 

schools-childcare/schools. html 

Guidance for Child Care Programs 

* https://www.cde.gov/coronavirus/2019-ncov/ 
community/schools-childcare/guidance-for- 

childcare. html#General 

* https://www.cdc.gov/coronavirus/2019-ncov/ 

community/organizations/cleaning-disinfection.html 

Childcare Crisis Assistance in Isolation 

Response Plan (CCAIR) 2020 Site Manual 
https://www.mdhs.ms.gov/ccair/ 
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Conversations throughout the day including Mealtime 

  

CONTENT AREA(S): Approaches to Learning, Social and Emotional Development, English Language 
Arts, Social Studies, Science, Physical Development, Creative Expressions, 

Mathematics 

DOMAIN(S): Play, Curiosity and Initiative, Problem Solving Skills, Social Development, Emotional 
Development, Speaking and Listening, Language, Family Community, Physical Science, 
Earth and Space Science, Fine Motor, Visual Arts, Measurement and Data 

ANCHOR STANDARD(S) 

  

Engage in play 

Demonstrate persistence and attentiveness | 

Demonstrate problem solving skills | 

Build and maintain relationships with others | 

Work productively toward common goals 
and activities 

Recognize and adapt expressions, 
behaviors, and actions 

Comprehension and Collaboration | 

Presentation of Knowledge and Ideas 

Conventions of Standard English 

Vocabulary and Acquisition and Use 

Understand self in relation to the family and 

community 

Develop awareness of observable 
properties of objects and materials   Apply scientific knowledge related to earth 
science and space 

Participate in fine motor activity for self- 
expression and/or social interactions 

Create and tell about art that communicates 

a story about a familiar place or object 

Share and talk about personal artwork 

Describe and compare measurable | 
attributes 

} 

| 
| 

1 

  

Office of Early Childhood 

  

PLAY 

* AL.P.PK4.3 

PROBLEM SOLVING SKILLS 

« AL.PS.PK4.2 

EMOTIONAL 

DEVELOPMENT 

_* SE.E.PK4.6c 

* SE.E.PK4.7c 

LANGUAGE 

* ELA.L.PK4.1, 1c, 1d, 1e 

* ELA.L.PK4.6 

PHYSICAL SCIENCE 
* S.PS.PK4.2 

FINE MOTOR 

* PD.FM.PK4.5 

MEASUREMENT AND DATA 

* M.MD.PK4.1 

* M.MD.PK4.2 

CURISOSITY AND 

INITIATIVE 

* AL.CI.PK4.2 

PERFORMANCE STANDARD(S) 

SOCIAL DEVELOPMENT 

* SE.SD.PK4.2a 

* SE.SD.PK4.3b 

* SE.SD.PK4.4a, 4b 

* SE.SD.PK4.6a, 6b 

SPEAKING AND LISTENING 

* ELA.SL.PK4.1, 1a, 1b 
* ELA.SL.PK4.2 
* ELA.SL.PK4.3 
* ELA.SL.PK4.4 
* ELA.SL.PK4.6 

FAMILY AND COMMUNITY 

* SS.FC.PK4.2 
* SS.FC.PK4.3 
* SS.FC.PK4.9 

EARTH AND SPACE 

SCIENCE 

* S.SE.PK4.1 
* S.SE.PK4.2 
* S.SE.PK4.3 

VISUAL ART 

* S.SE.PK4.1 

  

  

   



TOPIC SUMMARY 
Oral language development does not occur unintentionally. Intentional and focused instruction should 

occur in classrooms to build children’s language. Language development is the process of speaking and 

listening to communicate meaning. Children learn language as they interact, respond to adults and peers 
and experience language use in meaningful contexts. Children’s language can be supported through 

labeling, describing, explaining, comparing, and linking information. Teachers should model language, 

introduce new vocabulary and advanced language to help expand children’s vocabulary. Also, individuals 
and teachers provide child friendly definitions of the words and connect the words to familiar words or 

ideas. 

Conversations can be informal talk or discussions that should occur all throughout the day. Conversations 

help to extend and enrich children's language and introduce new vocabulary. Children should have 

opportunities to talk with teachers and peers all throughout the day. Through conversations, children learn 

to use language. Language structure is built when teachers observe, listen, and respond to children while 

engaging them in extended interactions and conversations. Teachers should engage in conversations and 

provide feedback to expand children’s learning and understanding. Scaffold children’s learning by restating 

sentences, repeating words, using gestures, and responding to children’s comments. Scaffolding also 

helps children to complete tasks and answer questions. Back and forth exchanges (feedback loops) also 

help to expand children’s learning and understanding. During mealtimes, talk to children about different 

events that have occurred, personal experiences, and open-ended questions about food. 

Questioning is a strategy that builds language by encouraging children to expand on what they are 

thinking. Open-ended questions encourage children to use more than a one-word answer. Using questions: 

* Supports the development of children’s speaking and listening skills 

* Helps children develop critical thinking skills 

Helps children learn how to make predictions 

Open-Ended Question Examples: 

* Tell me about? 

+ What do you suppose? 

* — Why do you think? 

* What would happen if? 

* How do you know? 

How did you? 
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Various DAP learning materials will be used as teachers and students engage in 

conversations with each other during story time, outdoor play, whole group, and small 

group instruction, learning centers and individually with students. 
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TEACHER STRATEGIES 

Whether it is building relationships, supporting language development, or boosting learning, conversations 

with children are important. Meaningful conversations with children can start building their vocabulary and 

build a strong foundation for literacy. Listed below are some tips and strategies to guide children in having 

meaningful conversations while using new vocabulary words. 

» Listen to students’ conversations to gain knowledge of interest and talking points. 

» Write talking points or opening sentences on craft sticks, put them in a container in the center of the 
table, select one (or let a student select one) whenever the children talk. 

» Place examples of open-ended questions in centers to serve as a support or reminder of possible 
questions to ask the children during play. Some examples are listed in the topic summary. 

» Post vocabulary (concept words and amazing words) around the room and in centers as a reminder to 
push the vocabulary in and pull it out when talking to the children. 

» Because puppets are so endearing to children, and make teaching and learning more fun, puppets are a 
powerful teaching tool. Using a puppet: 

» Builds confidence in children to express themselves and interact with others. 

» Helps those who are hesitant to speak in class feel more comfortable. 

» Helps diffuse confrontation by modeling pro-social behavior. 

» — Use the TALK technique: 

Tune-in: Make the conversations meaningful. Tune-in to the child's world. 

» Watch the child and notice what is happening. 

» Be patient and wait for the right moment to enter a conversation. 

» State what you observe the children are doing by saying “I see, | think, | wonder, | noticed”, etc. 

Ask: Ask open-ended questions to encourage children to talk more and express their own thoughts. You 
can provide support for the children when they need it with these safety nets: 

» Either/or questions 

» Fill in the blank statements 
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> Use the TALK technique (continued): 

Lift language: The goal is to push-in new vocabulary, model correct grammar, and engage children in 
conversation. 

» Engage in self talk - stating what you are doing (“I am pouring the water gradually so that it 
doesn't spill’). 

» Engage in parallel talk- stating what the child is doing (“I see that you are organizing your 
vegetables by their different colors”). 

» Use a variety of questions. 

» Restate what a child says using a more complex sentence. 

» Model correct grammar and rich vocabulary. 

» Use synonyms. 

» Build on children’s statements by adding more information. 

» Monitor children’s use of target vocabulary and reinforce new words. 

Keep it going: Keep the conversation going with many back and forth exchanges on a single topic. 

» Strive for Five (Dickinson, 2011) ... or more! Try to have at least five back and forth exchanges on a 
single topic. 

» Reinforce target vocabulary. 

» Allow for “think time.” 

» — Ask open-ended questions rather than yes or no questions. This will encourage children to be more 
likely to respond with more language. Ex: How and Why questions 

» — Follow up conversations with “How do you know?” 

» Use scaffolding strategies for quality of feedback: 

» Ask Prompting Questions 

» Give a range of possible answers 

» Make suggestions 

» Use a demonstration 

» Provide physical support 

> — Use everyday activities such as circle time, snack time, story time, nap time, lunch time, etc. as 
opportunities to engage children in rich conversation. 

» Design spaces that encourage children to talk together. Include an area for circle time, setup different 
learning centers where children can work together on activities and be sure to engage children outdoors 
as well. 
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RESOURCES/ACTIVITY SUGGESTIONS 

* Play I SPY - This game traditionally starts with the phrase “I spy with my little eye something 

... Then one descriptor is added. The person who guesses then gets to be the “spy”. 

* Think Pair Share - The teacher asks an open-ended question and students think quietly 

about it for a minute or two. Then every student pairs up with a partner, and they discuss the 

question for a couple of minutes. Finally, the whole class is engaged in a discussion where 

students share all their thoughts and ideas. 

* During story time, prompt children to talk about what they know from their own lives to make 

connections between their own experiences and the books read aloud. 

* Set up the pretend and play center to encourage children to act out scenarios in their world, 

such as taking on the role of a doctor or patient, a restaurant waiter or customer, or a shopper 

in a grocery store. 

* Set up the block center to give children an opportunity to work together and have 

conversations as they design structures such as a construction site, neighborhood, farm, zoo, 

etc. 

* Use outdoor spaces to encourage discussion. For instance, plant seeds together or play 

outdoor games. 

* During small group activities, model how to use strategies such as listening, looking at the 

person who is speaking, and asking and answering questions. 

* Throughout the day, prompt children to talk with peers. (“Katie has a great way to build a 

tower. Ask her to tell you how she does it.”) 

* During lunchtime, have meaningful conversations with the children by asking questions and 

listening to their response. For example, “Tell me about a meal you had with your family”, 

“What did you have for supper last night? How did you make that?”, “What do you think you 

will do this weekend?”, etc. 
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GUIDELINES FOR COVID-19 

Considerations for Schools 
https://www.cdc.gov/coronavirus/2019-ncov/community/ 

schools-childcare/schools.html 

Guidance for Child Care Programs 

* https://www.cdc.gov/coronavirus/2019-ncov/ 
community/schools-childcare/guidance-for- 

childcare.html#General 

* https://www.cde.gov/coronavirus/2019-ncov/ 

community/organizations/cleaning-disinfection.html 
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