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To create a world-class 

educational system that gives 

students the knowledge and 

skills to be successful in 

college and the workforce, 

and to flourish as parents 

and citizens

VISION

To provide leadership 

through the development of 

policy and accountability 

systems so that all students 

are prepared to compete in 

the global community

MISSION

Mississippi Department of Education 2



ALL Students Proficient 

and Showing Growth in All 

Assessed Areas

EVERY Student Graduates 

from High School and is Ready 

for College and Career

EVERY Child Has Access 

to a High-Quality Early 

Childhood Program

EVERY School Has Effective 

Teachers and Leaders

EVERY Community Effectively 

Uses a World-Class Data System to 

Improve Student Outcomes

EVERY School and District is 

Rated “C” or Higher
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4Session Goals

• To understand the characteristics of 

dual language learners

• To understand cultural and linguistic 

considerations for supporting dual 

language learners 

• To understand classroom 

adjustments for supporting dual 

language learners
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5Early Childhood English Learners

• Dual language learners or emergent 

bilinguals

• Still learning their first language

• Need scaffolded support to build 

vocabulary and language skills



6United States English Learners

• 18% of the population 

speaks a language other 

than English at home

• 82% of Pre-K – 5th grade 

ELs were born in the US

• 67% of 6th – 12th grade EL 

students were born in the 

US



7Mississippi’s English Learners
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8Debunking the Myths

• Children get confused while learning two languages at once

False - children learn how to code switch and use appropriate language with the 
correct person or in context

• Children who speak another language at home can’t learn grade level content prior to 
becoming fluent in English  

False – providing appropriate scaffolded supports will help your DLL students 
learn content while acquiring English language skills  

• DLLs do not have language skills 

False – DLLs often have very strong language skills in their first language which 
will support them in learning English

• Teachers who do not speak the child’s first language cannot teach DLL students

False – by using best practices and scaffolding supports, your students can 
thrive in your classroom



9Goals of Second Language Acquisition

• Provide instruction on the 4 language domains: speaking, 

listening, reading, writing

• Help students learn grade level content

• Help students learn US customs and culture

• Provide a positive learning experience
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10Dual Language Learners

Bilingualism aids ELs in:

- better working memory

- enhanced executive  function

- ability to easily switch from one task to another

- persistence in completing challenging tasks
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11Neural Plasticity and It’s Benefits

Neural Plasticity refers to the brains ability to adapt to the 

environment and new experiences

• DLL’s have a higher level of neural plasticity

• Less likely to suffer from Alzheimer’s when they are older

• NP increases the ability to be fluent in multiple languages later 

in life

• Babies who hear more than one language will retain the ability 

to learn languages later in life due to their more elastic brains
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Understanding BICS 
and CALP

Theory and Research of Jim Cummings
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Basic Interpersonal 

Communication Skills

• Everyday language

• Social language used 

with friends or family



14

Cognitive Academic 

Language Proficiency

• Classroom/Textbook 

Language

• Language used at work 

and in more formal 

settings



15Goal for All Students: CALP in English 

• We want all students to be 

able to comprehend, speak, 

read and write English using 

academic language

• Resource:  Mississippi English 

Learner Guidelines BICS 

CALP pages:  141-143 

(https://tinyurl.com/y923n2ac) 
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17Simultaneous Language Acquisition

Simultaneous language acquisition is when a child learns two 

languages at the same time

• Developmental pathway is similar to how monolingual children 

acquire language

• One language may dominate

• https://www.mydigitalchalkboard.org/portal/default/Content/View

er/Content?action=2&sciId=18671



18Successive Language Acquisition

Successive language acquisition 

is when children learn a second 

language after age 3

• Varies depending on the child’s 

individual characteristics and 

their language learning 

environment

• Follows a four-stage sequence 

of development
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19Stages of Second Language Acquisition

Home Language Stage

Observational and Listening Stage

Telegraphic and Formulaic Stage

Fluid Stage



20Home Language Stage

• Students may continue to 

speak in their home 

language

• Students will try to get 

others to understand them

• Time period may be short or 

may last for months



21Observational and Listening Stage

Student carefully observes the new learning environment

• Student rarely speaks

• Student uses nonverbal communications (gestures, facial 
expressions, etc.)

• Student is actively learning features, sounds and words in the 
second language

• Length of time varies

• Language assessment results may underestimate the student's true 
language capacity
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22Telegraphic and Formulaic Stage

• Student uses simple words or phrases involving the use of 

formulas to express whole thoughts

Example:  “Me down” indicating the child wants to go downstairs

• Formulaic speech refers to chunks of words or even syllables 

that represent what the child has heard

Example:  child may repeat ”Lookit” when trying to get others to 

engage their play after having heard it from other children



23Productive Language

• Students can now create their own phrases and thoughts

• Language may be very simple at first

• Errors in usage may occur due to the child’s continual learning 

or vocabulary, usage, and structure

Example: “I wanna play.”



24Sequential Bilingualism

• https://www.mydigitalchalkboard.org/portal/default/Content/View

er/Content;jsessionid=G5G9eq9kkkXXGVfvuyj8Vg**?action=2&

scId=514692&sciId=18672



25Code Switching or Language Mixing 

• Involves switching languages for portions of a sentence or 

inserting single items from one language to another

• Not an indication of confusion or an inability to distinguish one 

language from another

• Stems from lack of sufficient vocabulary in one or both 

languages

Ex: “Me gusto ice cream” for I like ice cream or “Vamos ir al   

camping” for We are going camping



26Linguistic Borrowing

• Students create their own words 

borrowing parts of words from 

both languages

Example:  sockatines comes from 

the English word socks and the 

Spanish work calcetines



27Semantic Expressions

Inaccurately using a word that they believe to be a cognate

Example:  “Vamos a comprar las groserias.”  Grocerias is not a 

cognate for groceries.  It means “swearword or rude remark”
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28Calques

• Use of the syntax of one language but the words of another 

language

Example:  I am going to the house of my Uncle Marco.  

Rather than: I am going to my Uncle Marco’s house.  



What is Culture?
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30What is Culture?

• In its broadest sense is cultivated behavior; that is the totality of 

a person's learned, accumulated experience which is socially 

transmitted, or more briefly, behavior through social learning 

• It is a way of life of a group of people - behaviors, beliefs, 

values, and symbols that they accept, generally without thinking 

about them, and that are passed along by communication and 

imitation from one generation to the next 
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31Culturally and Linguistically Responsive Practice

We broaden the term to culturally and linguistically responsive 

practice (CLRP) when referring to instruction for dual language  

learners 

(Linan-Thompson, Lara-Martinez, Cavazos, 2018) 
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32Culturally and Linguistically Responsive Practices

CLRP is responding to culture and language in teaching

• How do we use culture and language to strengthen student 

engagement?

• How do we capitalize on the the cultural and linguistic resources 

our students bring to the classroom?
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33Culture Activity

What cultures do you identify with?

• On a piece of paper write your name in a circle in the center of 

the page

• Draw 3 or 4 smaller circles connected to the larger circle

• Write the names of groups with which you identify in the smaller 

circles

• Consider reasons why you associate yourself with that 

group/culture
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35Share in the Chat

• When was there a time you felt proud to be a member of one of 

these groups?

• When was there a time it was painful to be a member of one of 

these groups?

• How can these experiences/feelings guide us as we work with our 

DLLs and ensure that they feel proud of their backgrounds?



Adjustments 
for 
Supporting 
Dual 
Language 
Learners

36



37Start with Best Practices

Make it Visual

• Visual schedule

• Visual anchor charts

• Visual Word Walls

• Classroom labels

This  Photo by Unknown Author i s licensed 
under CC BY-NC-ND

This  Photo by Unknown Author i s 
l i censed under CC BY

This  Photo by Unknown Author i s licensed under CC BY-NC-ND



38Best Practices 

• Speak slower (not louder)

• Speak distinctly

• Give longer wait times

• Allow students to write out answers before speaking

• Refrain from allowing “shout outs” when asking whole group or small 
group questions

• Write down key terms and use meaningful visuals

• Utilize scaffolding techniques to support learning

• Maintain Routines
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39Best Practices

• Incorporate conversation into all aspects of your teaching!

- 30 second conversations

- Turn and talk

- Think, Pair, Share

• Actively work to engage EL students

• Create specific opportunities for all students to contribute to the 

class discussion



40Tier I Dual Language Learner Adjustments

• Label items in the room in all languages used by children in your 
classroom

• Use index cards to write the names of classroom objects such as 

chairs, desks, pencil sharpeners, etc. and tape them to the objects 

• If possible, label the objects in all languages represented by the 

students in the class 

• Involve EL parents by asking them to assist with labeling classroom 

items and for the proper phonetic spelling of foreign words



41Label Classroom Items



42Tier I Dual Language Learner Adjustments

• Use music in different languages

• Music’s rhythm and repetition are dynamic tools in helping 

students acquire English language skills 

• When coupled with movement it is even more powerful in 

building understanding of English words 

• Families can be encouraged to share their favorite native-

language folk songs, poems, and finger plays to be done with 

the class



43Resources for Multicultural Music

Songs for Teaching Using Music to Promote Learning

• Lists of songs promoting diversity and multiculturism and lyrics

• https://www.songsforteaching.com/diversitymulticulturalism.htm
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44Tier I Dual Language Learner Adjustments

Learn 10-20 key words/phrases in the child’s home 
language to help them feel welcome, safe and 
comfortable 

• May help the child feel more comfortable as well 
as show them that you respect their language 

• Suggestions for key words/phrases to start with 
are hello, my name is…, eat, drink, hurt, 
bathroom, your parents will be here soon, wash 
your hands, help, yes, and no 

• Additional language learning resources are 
available Resources for Teachers and 
Administrators in Appendix B

1. Duolingo 
https://www.duolingo.com

2. Open Culture 
http://www.openculture.co
m/freelanguagelessons

3. Babbel
https://home.babbel.com/d
ashboard

4. Spanish Dict
http://www.spanishdict.com

Arabic dictionary 
https://www.freearabicdictio
nary.com/dictionary/search



45Tier I Dual Language Learner Adjustments

• Learn one or two words in the child’s home language when 

introducing new concepts, to incorporate as the rest of the lesson is 

taught in English 

• This will help the child to learn simple vocabulary 

• When coupled with well-planned hands-on activities will help EL 

students learn concepts as well as simple vocabulary 

• Check with parents or others who know the language to ensure that 

you are using the correct word and pronunciation

• Correct pronunciation is essential for early learners to aid in their language 

development in both home language and English



46Tier I Dual Language Learner Adjustments

• Make use of a picture communication board and/or cards on an 

O-ring for needs or feelings

• Words such as happy, sad, helping each other, cleaning up 

toys, going outside, solving a conflict, and other daily routines 

may be useful 

• Newcomer Communication Cards are available on the MDE 

English Learner page to help with implementation



47Communication Cards 



48Tier I Dual Language Learner Adjustments

• Build math connections with what children already know for 

examples of counting, comparing quantities, ordering objects, 

creating and identifying patterns, identifying and comparing 

shapes, measuring and sorting 

• Using commonly recognizable materials and simple vocabulary 

will give students clues about the skills they are learning

This  Photo by Unknown Author i s licensed 
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49

Creating a Welcoming 
Environment
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50Adjustments to Classroom Set-up

• Make your room visually welcoming 

by using: 

• Pictures and posters that reflect the 

culture and heritage of the students 

in your classroom

• Anchor charts and other visuals to 

assist with understanding and 

classroom routines and procedures 
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51Anchor Charts with Meaningful Visuals



52Adjustments to Classroom Set-up

• Provide multicultural books with 

labels on the bins/baskets

• Label classroom items (in all 

classroom languages if possible)
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53Creating a Welcoming Classroom Environment

• Learn student names, and the correct pronunciation

• Offer one-on-one assistance when possible

• Assign a peer partner

• Use an interpreter, as needed
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54Tier I Dual Language Learner Adjustments

• Use both monolingual and bilingual books for the languages of 

the students in your classroom (including fiction and non-fiction 

audio books)
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55Monolingual Books in English and the Home Language

• Monolingual books

• Useful for making the home 

school connection

• Useful for supporting parent 

engagement

• Useful for valuing the home 

language and making linguistic 

connections

This  Photo by Unknown Author i s 
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56Monolingual Books



57Blended Language Books

• Blended language books

• Useful for making the home school 

connection

• Useful for supporting parent 

engagement

• Useful for valuing the home language 

and making linguistic connections



58Blended Language Books



59Bilingual Books

• Useful for making the home school 

connection

• Useful for supporting parent 

engagement

• Useful for valuing the home 

language and making linguistic 

connections



60Bilingual Books



61Audio and Woodless Books

The use of audio books will 

• aid students with pronunciation of 

words in other languages

The use of wordless books  

• assists students in understanding the 

way books progress from front to 

back, left to right, and how books tell 

a story



62Resources for Free Wordless and Audio Books

Wordless books 

• epic! https://www.getepic.com/educators

• Access to thousands for high-quality books grades 6 and under

Audio books

• Learning Liftoff Article:  6 Places to Find Free Audio Books for Kids 
https://www.learningliftoff.com/free-audio-books-for-kids/

• Waterford.org Article 7 Websites with Free Audiobooks for Kids (and 
Where to Start) https://www.waterford.org/resources/free-
audiobooks-for-kids/



63

Understanding and 
Supporting Language 
Acquisition
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64The Four Language Domains

• Listening – receptive skill – making meaning from spoken 

output

• Speaking – expressive skill – orally conveying meaning from 

thoughts/ideas

• Reading – receptive skill – making meaning from written output

• Writing – expressive skill – conveying written meaning from 

thoughts/ideas



65

Communicating with 
Dual Language Learners
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66Communication Strategies

• Use hand gestures and facial expressions

• Maintain a relaxed, confident body language, smile

• Speak slower (not louder)

• Speak clearly



67

Oral Language 
Strategies
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68Oral Language Activity 

• Mute your microphone

• Turn on your camera

• For 30 seconds tell us the most significant events/changes in 

your life during the COVID 19 pandemic 

• Here’s the catch:  you can not use any words that have more 

than two syllables during your conversation!

68



69Strategies for Oral Language

• Increase your wait time



7030 Second Conversations

• Are an opportunity for teachers and students to talk together

• Encourage language development by allowing students 

opportunities to practice fluency and social language

• Allow teachers to scaffold conversation by supplying vocabulary 

and sentence mazes as needed

• Allow teachers to build rapport with EL students

• Can occur anywhere and anytime 
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7130 Second Conversation Example



7230 Second Conversations

• Can be part of the morning routine as 

students are welcomed into the 

classroom

• Can be conducted student to teacher 

or student to student during structured 

“Turn and Talk” moments
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73

Instructional 
Strategies
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74Instructional Strategies

• Use meaningful visuals

• Use props

• Provide a thematic visual word wall
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75Mini Thematic Word Walls
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76Oral Language Center Activities

• Word Wacker

• Pass the microphone game
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77Word Wacker
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78Pass the Microphone Game 

• Read a book to the students that will have a follow up question that 
can be posed to the students such as If You Give a Mouse a Cookie

• After reading the book, the teacher follows up with a simple question 
spoken into the microphone such as “Do you like cookies?” posed to 
one student  

• The student responds to the question in a complete sentence as 
he/she speaks into the microphone and then poses the same question 
to the next student (for example: No.  I do not like cookies.  Do you 
like cookies?)

• The game gives students practice in asking and answering questions 
and can become more complex throughout the year.  An end of year 
question might be “What is your favorite thing about summer?”  This 
requires more thinking skills as well as great knowledge of vocabulary  



Resources 
for Support



80Cultural Awareness Checklist



81Resources – MDE English Learner Page



82MDE English Learner Page



83English Learner Guidelines

• Mississippi English Learner 

Guidelines

• Federal Education Grants that can 

Support EL Students

• Instructional Strategies

• Administrator Supports

• USDE Dear Colleague Letter, Civil 

Rights of English Learners



84Newcomer Kit

• Newcomer Kit Introduction

• Newcomer Orientation Chart

• Communication cards (elementary 

and secondary)

• Sentence stem cards

• Visual schedule template

• Welcome to Our School



85Apps for DDLs

Chatterpix Kids (FREE)

Duck, Duck, Moose, Inc.

Create “talking” images

● 30 second voice recording

● Add photo filters and stickers

● Save to camera roll

Sock Puppets (FREE)
Smith Micro Software, Inc.

Create “talking” images
● 30 second voice recording
● Add backgrounds and 

graphics 
● Save to camera roll



86Intervention Services Contact Information 

Laurie Weathersby Jayda Brantley

Bureau Director Academic Intervention Specialist

lweathersby@mdek12.org jbrantley@mdek12.org

Sandra Elliott Mathis Sheriff

English Learner and Academic Interventionist and 

Intervention Specialist Gifted Contact

selliott@mdek12.org msheriff@mdek12.org



87English Learner Contact Information 

Sandra Elliott Sharon Prestridge 

Elementary Education Student Assessment

and Reading English Learner Coordinator

English Learner Intervention sprestridge@mdek12.org

Support Specialist 

selliott@mdek12.org Melissa Levy-Jackson

Office of Federal Programs

Brendsha Roby-Fletcher Title III Coordinator

Office of Federal Programs mlevy@mdek12.org

Director of Discretionary Grants

BrRoby@mdek12.org
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