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What’s Inside

In this workbook you’ll find all the information needed to successfully implement the 

Professional Growth System (PGS).  The workbook is divided into four parts:

1. The Professional Growth System Process

2. The Professional Growth Rubrics

3. Training Documents

4. Additional Resources

It is our goal for participants to have a thorough understanding of the PGS process. While 

this training is meant as an introduction to the system itself, it must be noted that the 

majority of our time will be focused on the following objectives: 

● Understand the objectives and procedures of the PGS

● Collect and categorize effective evidence to support educator growth rubrics

● Develop and practice coaching and conferencing skills to meaningfully

support educators

It is essential for educators, administrators, peers, and/or third-party observers to 

understand the PGS and how it fits within Mississippi’s efforts to advance student learning 

through effective teaching and leading.

We encourage you to use this Mississippi Professional Growth System Observer Training 

Workbook in order to enhance both your training experience and observation practice 

moving forward.
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section 1
Explanation of PGS



Teacher

PURPOSE

The Mississippi Teacher Professional Growth System will: 

• Enhance the impact that teachers have on students and other stakeholders. 

• Highlight the teacher’s areas of strength and identify areas of growth.

• Serve as a guide for teachers as they reflect on their own practices.

• Provide a shared understanding regarding priorities, goals, and expectations of 

quality practice.

OVERVIEW

The following section includes the Teacher Growth Rubric Observation and Feedback 

Guidebook as the processes and procedures outlined therein are reflected across all PGS 

rubrics and form the focus of the PGS Combined System Training.
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Teacher Professional Growth Cycle
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Administrator

PURPOSE

The Mississippi Administrator Professional Growth System will: 

• Enhance the impact that administrators have on students and other stakeholders. 

• Highlight the administrator’s areas of strength and identify areas of growth.

• Serve as a guide for administrators as they reflect on their own practices.

• Provide shared understanding regarding priorities, goals, and expectations of 

quality practice.
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Counselor

PURPOSE

The Mississippi Counselor Performance Growth System will: 

• Enhance the impact that the professional school counselor and the school 

counseling program have on the students and other stakeholders. 

• Highlight the school counselor’s areas of strength and identify areas of growth.

• Serve as a guide for counselors as they reflect on their own practices.

• Provide shared understanding regarding priorities, goals, and expectations of 

quality practice.
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Librarian

PURPOSE

The Mississippi Librarian Performance Growth System process will: 

• Enhance the impact that the professional school librarian and the school library 

program have on the students, teachers, and other school community 

stakeholders 

• Highlight the school librarian’s areas of strength and identify areas of growth

• Serve as a guide for librarians as they reflect on their own practices

• Provide shared understanding regarding priorities, goals, and expectations of 

quality practice
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Speech - Language Pathologist

PURPOSE

The Mississippi Speech-Language Pathologist Performance Growth System will: 

• Give administrators a way to measure the professional growth of Speech-

Language Pathologists (SLP) (License Type 215) and Speech Associates (SA)

(License Type 216).

• Determine if the SLP or SA is meeting professional standards in light of their specific

roles and responsibilities.

• Guide professional development and ensure continuous professional growth.

64
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SPEECH-LANGUAGE GROWTH RUBRIC 

Domain I: Lesson Design

Standard 1: Lessons are aligned to the Mississippi College- and Career-Readiness Standards and/or 
the Mississippi Alternate Academic Achievement Standards (as appropriate) and represent a coherent 
sequence of learning

Evidence: Examples of objectives taught, and materials used for articulation, language, voice and/or fluency 
therapy • Individualized Education Program (IEP) • Therapy plans, logs or notes 

4 

Therapy includes student learning outcomes and instructional activities that: 

• are fully aligned to the Mississippi College- and Career-Readiness Standards and the Mississippi

Alternate Academic Achievement Standards (as appropriate) and students’ long-/short-term
learning goals

• demonstrate proactive and consistent collaboration with the educational team (such as general

education teachers, special education teachers, related service providers, etc.) to create
curriculum-based therapy plans

3

Therapy includes student learning outcomes and instructional activities that: 

• are aligned to the Mississippi College- and Career-Readiness Standards and the Mississippi

Alternate Academic Achievement Standards (as appropriate) and students’ long-/short-term
learning goals

• demonstrate consistent collaboration with the educational team (such as general education

teachers, special education teachers, related service providers, etc.) to create curriculum-based
therapy plans

2

Therapy includes student learning outcomes and instructional activities that: 

• are partially aligned to the Mississippi College- and Career-Readiness Standards and the

Mississippi Alternate Academic Achievement Standards (as appropriate) or students’ long-/short-
term learning goals

• Demonstrate inconsistent collaboration with the educational team (such as general education

teachers, special education teachers, related service providers, etc.) to create curriculum-based
therapy plans

1

Therapy includes student learning outcomes and instructional activities that: 

• are not aligned to the Mississippi College- and Career-Readiness Standards and the Mississippi

Alternate Academic Achievement Standards (as appropriate) or students’ long-/short-term
learning goals

• do not demonstrate collaboration with the educational team (such as general education

teachers,
special education teachers, related service providers, etc.) to create curriculum-based therapy
plans
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Standard 2: Lessons have high levels of learning for all students as indicated through general and 
specialized curriculum to inform instructional decisions for students with disabilities

Evidence: Individualized Education Program (IEP), therapy plans, logs, or notes • Therapy data or student 

progress reports • Therapy materials or activities 

4 

Therapy includes: 

• effective scaffolding, coaching, and modeling through visual, verbal, and tactile supports that are

gradually removed when no longer needed

• student activities and tasks that are fully aligned to Individualized Education Program (IEP) goals

and are both rigorous and relevant

• activities that are consistently based on measurable and achievable Individualized Education

Program (IEP) goals

3

Therapy includes: 

• effective scaffolding, coaching, and modeling through visual, verbal, and tactile supports

• student activities and tasks that are fully aligned to IEP goals and are rigorous or relevant

• activities based on measurable and achievable IEP goals

2

Therapy includes: 

• appropriate scaffolding, coaching, and modeling through visual, verbal, and tactile supports

• few student activities and tasks that are aligned to IEP goals and are rarely rigorous or relevant

• activities that are inconsistently based on measurable and achievable IEP goals

1

Therapy includes: 

• inadequate scaffolding, coaching, and modeling through visual, verbal, and tactile supports

• student activities and tasks that are misaligned to the IEP goals and are not rigorous or relevant 

• activities that are rarely based on measurable and achievable IEP goals
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Domain II: Student Understanding

Standard 3: Uses multiple engaging therapy strategies resulting in student achievement of 
students’ long- and short-term goal progress and/or mastery. 

Evidence: Individualized Education Program (IEP) • Therapy plans, logs or notes • Evidence of progress on 

students’ long-/short-term goals • Observations made by teachers, the SLP, and/or administrator of students’ 

application of speech/language therapy in various classroom activities • Therapy data or student progress reports 

4 

• Effectively collects and interprets quantitative data to measure progress and to modify therapy as

necessary

• Develops strategies for students' successful mastery of students’ long-/short-term goals

• Consistently plans therapy strategies using evidence-based practice and theory related to the

population served

• Consistently collaborates with others so that students use learned skills outside of therapy and in

the absence of ongoing instruction

3

• Effectively collects and interprets quantitative data to measure progress and to modify therapy as

necessary

• Develops strategies for student mastery of students’ long-/short-term goals

• Plans therapy strategies using evidence-based practice and theory related to the population

served

• Collaborates with others so that students use learned skills outside of therapy and in the absence

of ongoing instruction

2

• Adequately collects and interprets quantitative data to measure progress

• Inconsistently develops strategies for mastery of students’ long-/short-term goals

• Inconsistently plans therapy strategies using evidence-based practice and theory related to the

population served

• Inconsistently collaborates with others so that students use learned skills outside of therapy and

in the absence of ongoing instruction

1

• Inadequately collects and interprets quantitative data to measure progress

• Rarely develops strategies for mastery of students’ long-/short-term goals

• Rarely or does not plan therapy strategies using evidence-based practice and theory related to the

population served

• Rarely or does not collaborate with others so that students use learned skills outside of therapy

and in the absence of ongoing instruction
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Standard 4: Uses a variety of evidence-based service delivery models and therapy activities 
aligned with each student’s individual needs 

Evidence: Individualized Education Program (IEP), therapy plans, logs, schedules or notes • Student 

engagement during therapy sessions • Examples of curriculum-based materials used for therapy • 

Therapy data or student progress reports 

4 

• Prepares for therapy sessions by organizing, selecting, or adapting materials, equipment and/or

devices to meet all students’ needs

• Uses evidence-based service delivery models that meet the needs of every individual student

• Implements differentiated teaching strategies to enhance all students' participation and learning

3

• Prepares for therapy sessions by organizing, selecting or adapting materials, equipment or devices

to meet almost all students’ needs

• Uses evidence-based service delivery models that meet the needs of every individual student

• Implements differentiated teaching strategies to enhance almost all students' participation and

learning

2

• Prepares for therapy sessions by organizing, selecting or adapting materials, equipment or devices

to meet most students’ needs

• Uses evidence-based service delivery models that meet the needs of every individual student

• Implements differentiated teaching strategies to enhance most students' participation and

learning

1

• Preparation for therapy sessions meets few students’ needs

• Services delivery model meets few individual students’ needs

• Evidence-based practice and theory are not related to populations served

• Differentiated teaching strategies implemented do not enhance student participation or learning
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Domain III: Culture and Learning Environment

Standard 5: Participates in the team process of identifying students who may need 
comprehensive assessments to determine a continuum of therapy strategies and/or 
eligibility for special education or related services 

Evidence: Emails/call logs/notes to providers when making referrals • Reports which include assessment analysis 

and interpretation • SLP can verbally support the reason for test selection • Review of Multidisciplinary Evaluation 

Team process and documentation (referral to eligibility) 

4 

• Effectively administers, scores, interprets, and reports results of assessment protocols accurately

• Effectively employs the most current assessment instruments that are culturally and linguistically

appropriate for both informal and formal assessments 

• Consistently supplements standardized measures with classroom observations, curriculum-based

activities, dynamic assessment procedures, comprehensive case history information, and/or other
educationally relevant measures that are aligned with academic standards of the setting

• Consistently makes appropriate recommendations based on assessment results and involves

teachers, families/guardians, and students in long-/short-term goal setting based on assessments

• Consistently demonstrates effective written and oral communication skills in all correspondence

and/or interactions

• 215-Licensed SLPs Only: Effectively and consistently refers for other services when necessary

(audiology, medical psychology, social and vocational services)

3

• Effectively administers, scores, interprets, and reports results of assessment protocols accurately

and reports in a timely manner

• Effectively employs the most current assessment instruments that are culturally and linguistically

appropriate for both informal and formal assessments 

• Consistently supplements standardized measures with classroom observations, curriculum-based

activities, dynamic assessment procedures, comprehensive case history information, and/or other
educationally relevant measures that are aligned with academic standards of the setting

• Consistently makes appropriate recommendations based on assessment results and involves

teachers and families/guardians in long-/short-term goal setting based on assessments

• Consistently demonstrates effective written and oral communication skills in almost all

correspondence and/or interactions

• 215-Licensed SLPs Only: Effectively refers for other services when necessary (audiology, medical

psychology, social and vocational services)

2

• Adequately administers, scores, interprets, and reports results of assessment protocols

• Adequately employs the most current assessment instruments that are culturally and linguistically

appropriate for informal and formal assessments 

• Inconsistently supplements standardized measures with classroom observations, curriculum-based

activities, dynamic assessment procedures, comprehensive case history information, and/or other
educationally relevant measures that are aligned with academic standards of the setting
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• Inconsistently makes appropriate recommendations based on assessment results and involves

teachers and families/guardians in long-/short-term goal setting based on assessments

• Inconsistently demonstrates effective written and oral communication skills in most

correspondence and/or interactions

• 215-Licensed SLPs Only: Adequately makes appropriate recommendations and referrals for other

services (audiology, medical psychology, social and vocational services)

1

• Inadequately or inaccurately administers, scores, interprets, and reports results of assessment

protocols

• Inadequately or does not employ the most current assessment instruments that are culturally and

linguistically appropriate for both informal and formal assessments 

• Rarely or does not supplement standardized measures with classroom observations, curriculum

based
activities, dynamic assessment procedures, comprehensive case history information, and/or
other educationally relevant measures that are aligned with academic standards of the setting

• Rarely or does not make appropriate recommendations based on assessment results and involves

teachers and families/guardians in long-/short-term goal setting based on assessments

• Rarely or does not demonstrate effective written and oral communication skills

• 215-Licensed SLPs Only: Inadequately or inaccurately makes appropriate recommendations and

referrals for other services (audiology, medical psychology, social and vocational services)

Standard 6: Manages therapy time and resources (including technology, when appropriate) 
that result in a positive and productive learning environment for students 

Evidence: Therapy plans, logs, or notes • Therapy schedule • Past PGS observation feedback and evidence of

implementation • Physical environment supports the teaching/learning process 

4 

• Effectively organizes and uses available physical space, materials, and resources

• Establishes and states procedural expectations and consistently maximizes available time to

promote students' progress by always beginning therapy on time and using appropriate pacing
throughout

• Works with administrators and teachers to consistently design a schedule that allows completion

of all work activities including therapy time and record keeping in an efficient and effective manner

3

• Effectively organizes and uses available physical space, materials, and resources

• Establishes and states procedural expectations and consistently maximizes available time to

promote students' progress by always beginning therapy on time and using appropriate pacing
throughout

• Consistently designs a schedule that allows completion of all work activities including therapy time

and record keeping in an efficient and effective manner
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2

• Adequately organizes and uses available physical space, materials, and resources

• Establishes and states procedural expectations but inconsistently maximizes available time to

promote students' progress with occasional delays in therapy time and/or appropriate pacing only
some of the time

• Inconsistently designs a schedule that allows completion of all work activities including therapy

time and record keeping in an efficient and effective manner

1

• Inadequately organizes and uses available physical space, materials, and resources

• Rarely or does not establish and state procedural expectations and rarely maximizes available time

to promote students' progress with frequent delays in therapy time and/or inappropriate pacing

• Rarely or does not design a schedule that allows completion of all work activities including therapy

time and record keeping in an efficient and effective manner

Standard 7: Promotes positive interpersonal relationships with students through open 
communication, honesty, and respect 

Evidence: Administrator direct observation • Past PGS observation feedback and evidence of implementation • 

Professional learning focused on age-appropriate, culturally and linguistically responsive teaching • Physical 

environment supports the teaching/learning process 

4 

• Communicates respectfully with all students

• Provides ample and effective opportunities for peer learning and/or flexible grouping and

proactively facilitates respectful relationships among students

• Demonstrates a strong positive relationship with all students and uses effective techniques to

deescalate student behavior whenever appropriate

• Promotes and models age-appropriate, culturally, and linguistically responsive teaching practices

to foster student engagement across learning environments

3

• Communicates respectfully with all students

• Provides effective opportunities for peer learning and/or flexible grouping and facilitates

respectful relationships among students

• Demonstrates a strong positive relationship with all students and uses effective techniques to

deescalate
student behavior whenever appropriate

• Effectively employs age-appropriate, culturally, and linguistically responsive teaching practices to

foster student engagement

2

• Communicates respectfully with students with rare exceptions

• Provides adequate opportunities for peer learning and/or flexible grouping or facilitates respectful 
relationships among students

• Demonstrates a positive relationship with most students and uses effective techniques to
descalate student behavior
• Adequately employs age-appropriate, culturally, and linguistically responsive teaching practices
to foster student engagement
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1

• Often communicates disrespectfully with students

• Rarely or never provides opportunities for peer learning and/or flexible grouping or does not

facilitate respectful relationships among students

• Does not demonstrate a strong positive relationship with students and/or does not use

techniques
to de-escalate students’ behavior

• Inadequately or does not employ age-appropriate, culturally, or linguistically responsive teaching

practices to foster student engagement

Domain IV: Professional Responsibilities

Standard 8: Engages in professional learning and complies with the American Speech- 
Language-Hearing Association (ASHA) certification maintenance and state certification and 
licensing requirements 

Evidence: Administrator direct observation • Professional learning certificates • Professional growth documentation 

• MDE and ASHA certifications

4 

• Proactively seeks out, participates in, integrates, and shares professional learning to improve

practice based on observer feedback and self-reflection

• Complies with both the approved Code of Ethics of the American Speech-Language-Hearing

Association and the Mississippi Educator Code of Ethics

• Promotes and adheres to standards of professional practice regarding IEP compliance, including

IEP meeting organization, individual goal development, and paperwork completion 

• Maintains confidentiality of information except when information is released under specific

conditions of written consent and statutory confidentiality requirements

• Promotes understanding of Federal, State, and local policies/mandates regarding identifying and

educating students with disabilities among students, families, and professionals

3

• Proactively seeks out, participates in, and integrates professional learning to improve practice

based on observer feedback and self-reflection

• Complies with both the approved Code of Ethics of the American Speech-Language-Hearing

Association and the Mississippi Educator Code of Ethics

• Adheres to standards of professional practice regarding IEP compliance, including IEP meeting

organization, individual goal development, and paperwork completion

• Maintains confidentiality of information except when information is released under specific

conditions of written consent and statutory confidentiality requirements
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• Demonstrates understanding of Federal, State, and local policies/mandates regarding identifying

and educating students with disabilities

2

• Participates in and integrates some professional learning to improve practice based on observer

feedback and/or self-reflection

• Complies with both the approved Code of Ethics of the American Speech-Language-Hearing

Association and the Mississippi Educator Code of Ethics

• Adheres to standards of professional practice regarding IEP compliance, including IEP meeting

organization, individual goal development, and paperwork completion with oversight 

• Maintains confidentiality of information except when information is released under specific

conditions of written consent and statutory confidentiality requirements

• Demonstrates limited understanding of Federal, State, and local policies/mandates regarding

identifying and educating students with disabilities

1

• Rarely or does not participate in or integrates professional learning to improve practice based on

observer feedback or self-reflection

• Does not comply with the approved Code of Ethics of the American Speech-Language-Hearing

Association or the Mississippi Educator Code of Ethics

• Occasionally does not adhere to standards of professional practice regarding IEP compliance

including IEP meeting organization, individual goal development, and paperwork completion

• Violates confidentiality of information

• Does not demonstrate understanding of Federal, State, and local policies/mandates

Standard 9: Collaborates with stakeholders to ensure a comprehensive approach to address 
student needs, including special education and general education colleagues, school staff, 
and families/guardians. 

Evidence: PLC involvement with general education teachers • Past PGS observation feedback and evidence 

of implementation • Sample(s) of educational handouts (i.e., carryover at home, techniques used in the 

classroom to support student’s needs) to education professionals and parents • Documentation of providing 

guidance and leadership to school staff and parents 

4 

• Proactively initiates collaboration with administrators, general educators, related service

providers, paraprofessionals, families, and community agencies using a variety of methods

• Partners with families or guardians proactively to coordinate learning between home and
school

• Organizes and facilitates effective meetings with professionals and families to establish mutual

expectations for students’ instructional and/or behavioral outcomes

• Initiates collaboration and provides training and support to classroom teachers and

administrators regarding language development and foundational literacy skills (i.e., phonological

awareness, phonics, vocabulary, etc.)

• Includes students in meetings (as appropriate) to develop IEP goals, including behavior goals,
and encourages families/student to self-advocate 
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3

• Collaborates with administrators, general educators, related service providers, paraprofessionals,

families, and community agencies using a variety of methods

• Provides information, counseling, and support to individuals, families, education teams, and others

regarding student's communication disorder

• Organizes and facilitates effective meetings with professionals and families to establish mutual

expectations for students’ instructional and/or behavioral outcomes

• Collaborates with colleagues to ensure students have access, support, and time to use classroom

and school resources including technology

• Collaborates with classroom teachers regarding language development and foundational literacy

skills (i.e., phonological awareness, phonics, vocabulary, etc.)

2

• Rarely collaborates with administrators, general educators, related service providers,

paraprofessionals, families, and community agencies using a variety of methods

• Provides information per request of families, education teams, and others regarding student's

communication disorder

• Organizes and facilitates meetings with professionals and families to establish mutual expectations

for students’ instructional and/or behavioral outcomes

• Rarely collaborates with colleagues to ensure students have access, support, and time to use

classroom and school resources including technology

• Reactively provides information to classroom teachers regarding language development and

foundational literacy skills (i.e., phonological awareness, phonics, vocabulary, etc.)

1

• Minimally or does not collaborate with administrators, general educators, related service

providers, and paraprofessionals as required

• Rarely or never communicates with families/guardians

• Rarely or never collaborates with classroom teachers regarding language development or literacy

skills

RESOURCES 

All forms are optional. Documentation of the observations, post-observation conferences, summative 
conferences and summative rating for each SLP/SA should be on file at each school/district.  
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Student Services

PURPOSE

The Mississippi Student Services Coordinator Performance Growth System will: 

• Enhance the impact that the professional Student Services Coordinator and the

student services program have on the students and other stakeholders.

• Highlight the Student Services Coordinators areas of strength and identify areas of

growth.

• Serve as a guide for the Student Services Coordinator, as they reflect on their own

practices.

• Provide shared understanding regarding priorities, goals, and expectations of

quality practice.
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Special Education

PURPOSE

The Mississippi Special Education Teacher Performance Growth System will: 

• Enhance the impact that  special education teachers have on the students and other

stakeholders.

• Highlight special education teachers areas of strength and identify areas of growth.

• Serve as a guide for special education teachers, as they reflect on their own practices.

• Provide shared understanding regarding priorities, goals, and expectations of quality

practice.
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section 3
Training Documents



Expectations
• Engage in discussion

• Honor time limits

• Be open to new ideas

• Share your experience

• Demonstrate electronic courtesy

• Respect our space

Daily Objectives

Daily Agenda

Participants will…

• Understand the objectives and procedures of the Professional Growth System.

• Collect and categorize effective evidence to support the educator growth rubrics.

• Develop and practice coaching and conferencing skills to meaningfully support educators.

Training Logistics
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Why • How • What

HOW: How do we ensure lasting change?
How do we make it “stick”?

WHAT: Student Impact
How will this work impact students?

WHY: Impacting Teacher Practices
What kind of results do we expect from the feedback we provide to teachers?
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Looks Like / Sounds Like

Administrator Student

Evidence Insights

Administrator Growth Rubric

Counselor Growth Rubric

Counselor Student

Evidence Insights

96



Mississippi Professional Growth System

Librarian Student

Evidence Insights

Librarian Growth Rubric

Speech-Language Pathologist Growth Rubric

SLP Student

Evidence Inisghts
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Special Education Teacher Student

Evidence Insights

Special Education Teacher Growth Rubric
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Notes from Looks Like Sounds Like
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Evidence Collection Tips

Unbiased Evidence: Just the Facts

What is the 

teacher doing 

and saying?

What are the 

students doing 

and saying?

What is the impact 

on student 

learning?

What is the 

context?

Collecting Strong Evidence

Verbatim scripting of teacher or student 
comments:
● “Would one person from each table

come to collect the materials?”
● “We have five more minutes to

finish.  Let’s look over our work
before we hand it in.”

Non-evaluative statements of observed 
teacher or student behavior:
● The teacher stood by the door,

greeting students as they entered.
● Students were seated at tables in

groups of four, working
independently.

Numeric information about time, student 
participation, resource use, etc.
● Three students offered 80% of the

comments during the discussion.
● Fifteen minutes were spent in circle

time.

An observed aspect of the environment
● The assignment was on the board

for students to work while
attendance was being taken.

● There were three centers designed
for independent work.
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Bias Errors

A bias rating error is any attitude or tendency to respond in a certain way, or an 

inconsistency on the part of the evaluator which impedes objectivity and accuracy in the 

evaluation process.  There are a number of biases that may affect judgements both 

positively and/or negatively.  None of these influences, if should be noted, are directly 

related to teaching effectiveness, but they can subconsciously affect your judgement as 

an observer if you do not engage in objective evidence collection.

First Impression Error

The tendency of a rater to make an initially favorable or unfavorable judgment about a 

person and ignore or distort subsequent information so as to support the initial judgement 

For example: Mrs. A’s desk is really neat and well-organized, so the rater assumes a well-

managed classroom.  Mr. B’s shirt is always untucked, so the rater looks for other examples 

of sloppy performance.  

Halo/Horns Error

The tendency of a rater to make generalizations from one aspect of a person’s 

performance to all aspects of a person’s job performance.  For example, Mr. Z always 

volunteers for extracurricular tasks, so the rater sees only the positive performance 

examples in his classroom.  Ms. H loses instructional time repeating directions, so the rater 

looks for other gap areas in her classroom. 

Compare/Contrast Error

The tendency of a rater to evaluate a person relative to other individuals rather than how 

well the person fulfills the requirements of the job.  For example: Mrs. T uses the same 

routines in her classroom as Mrs. V who is a master teacher.  The rater generalizes from this 

similarity and looks for additional positive examples during her observation.  Mr. G is the 

only teacher who did not participant in the voluntary staff development session.  The 

rater’s negative judgement about his absence influences the observation of the 

classroom.  
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Similar/Dissimilar to Me Errors

The tendency of a rater to evaluate more favorably those people whom they perceive 

as similar to themselves.  For Example: Mrs. J has created a classroom that is just like the 

rater’s last classroom.  Therefore, the rater is more likely to look for positive examples 

during an observation.  Mr. D frequently reads the same books as the rater. This leads the 

rater to view Mr. D’s performance more positively.  Mrs. A has a similar accent to the 

rater. This leads the rater to view Mrs. A in a positive light.  

Central Bias Error and/or Negative-Positive Errors

The tendency of a rater to score people either at the extreme ends of a scale (too 

harshly or leniently) or close to the midpoint of a scale when their performance justifies a 

substantially higher or lower rating.  For example: The rater never gives more than a 2 on 

anything or always gives 3s on everything.

I Know You Error

The tendency of a rater to allow previous history or present relationship to influence the 

score. For Example: Mr. L has a long-standing friendship with the rater, as they formerly 

co-taught a humanities course.  As a result, the rater is likely to look for positive 

performance examples.  Mrs. P is argumentative during staff meetings, so the rater is 

likely to looks for negative examples in her classroom.

Emotional State Error

The tendency of a rater to allow their present emotional state to influence the score.  For 

Example: The rater had an argument with their teenage daughter before leaving for 

work and resulting mood causes a negative lens on their observations.  The rater got 

engaged over the weekend and their good mood influenced their observations 

positively.  
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Tips for Avoiding Bias

All performance ratings should be established against fixed standards, not compared to 
previous performances, the ratings of others, initial impression or any factors other than 
the observable evidence and the specific rubric.

Some tips to guide non-biased observation include:

● Practice collecting unbiased, or “just the facts” evidence through:
○ Verbatim scripting of teacher or student comments
○ Non-evaluative statements of observed teacher or student behavior
○ Numeric information about time, student participation, resource use, etc.
○ Observed aspects of the environment

● Consider whether the person has done anything unusually good or bad in the last
few months and whether this might be influencing your perspective regarding
their job performance.

● Ask yourself whether you feel the person has a particularly pleasant or unpleasant
personality and whether this might be influencing your perspective regarding their
job performance.

● Remember that it is unlikely that any staff either “exceeds expectations” or
“needs improvement” in every standard.

● Study your ratings to determine whether you might be giving higher ratings to
individuals more similar to yourself.  Be particularly alert for this problem when
rating a staff member who is a good friend or with whom you socialize.

● Study your ratings to determine whether you might be giving lower ratings to staff
members who are very dissimilar to you or whom you dislike.
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Planning the Pre-Conference

Review teacher’s lesson plan for the class you will observe.

What would you want to know more about?

Listen to questions asked and evidence collected…..
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Educator Profile:  Seventh Grade ELA

Attending to Details in Characterization

Teacher D is a 7th grade teacher with 15 years of experience in education, as a teacher 

and literacy coach. This year she has been working on building student ownership of their 

learning, specifically around the use of self-assessment and reflection.

In this lesson, students are introduced to the new unit through a read-aloud activity and 

given practice opportunities to use a “jotting” strategy while reading. 

This lesson is the beginning of a new unit investigating characterization through author 

studies. Please refer to the lesson materials for more contextual details.

Standard Lesson Contextual Resources*

R.L.7.1 Cite several pieces of textual evidence to
support analysis of what the text says explicitly as well
as inferences drawn from the text.

1. Lesson Plan
2. Marked up Reading of

Teacher Read-aloud
3. Investigating

Characterization Unit
Planning Notes

4. Investigating
Characterization Unit
Teaching Points

5. Investigating
Characterization Anchor
Chart

6. Unit Correlation to State
Standards

7. Teacher Notebook
Samples

Learning Focus

Today we will closely read and listen through a short 
story by Matt de la Pena: paying special attention to 
descriptions and characterizations.

*All resources were provided by the teacher and are included in their original form.
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1. Lesson Plan
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3. Investigating Characterization Unit Planning Notes

Note: This teacher uses Reading Workshop, in which the parts or sections of a unit of 
study are referred to as “bends.”
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4. Investigating Characterization Unit Teaching Points
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5. Unit Correlation to State Standards
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Pre-Conference Observation Notes

.
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Pause & Reflect

How did the questions asked in the pre-conference compare to your list?

Based on the evidence from the lesson materials you reviewed and what you learned in the pre-
conference, how would you rate educator practice for Standards 1 & 2?

Are you still missing either of these standards that you could gather in your observation?
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Lesson Observation Notes
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Lesson Observation Notes
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Lesson Observation Notes
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6. Teacher’s Notebook Samples

* Shared and discussed during post-conference.
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Pause & Reflect

What was challenging about observing and gathering evidence?

What did you learn from the experience? 

How will you ensure the objectivity and effectiveness of the evidence you collect during 

observations?
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Effective Coaching

What DO you want? 

As someone being coached, what do you want/not want from a coaching session?

What do you NOT want?
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Effective Coaching

Open-ended

• Scaffold reflective questions

• Provide feedback

• Paraphrase responses

• Summarize the discussion

• Read body language

Effective Coaches Use… Reflective Questions for Feedback are:

Non-judgmental

Scaffolded

Combination of pre-written and spontaneous

Effective Coaches Avoid…Active Listening Allows the Coach to:



Structuring the Feedback Conversation 
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Pause & Reflect

What do we need to do to communicate the real purpose behind this work?

How would the participants in your schools benefit from taking the time to collaboratively engage 
in this process?
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Resources
While not addressed in the PGS Combined System 
Training, the following resources may be helpful for 

school and/or district PLCs.
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How Strong is the Evidence?

Descriptions of Classroom Events

1 Some students have difficulty staying engaged.

2 The teacher asked five yes/no questions within 20 seconds.

3 The teacher said that the Civil War was a tragedy for United States civilization.

4 The seating arrangement should be flexible because it is a Kindergarten class.

5 The last activity, discussion of the key scene, was rushed.

6 Ms. Q. clearly had planned and organized for maximum effect.

7 As the activity progressed, students started calling out, “What should we do 
next?”

8 Mr. G. noted that today’s activities are an extension of the math unit.

9 The new table arrangement encourages concentration and interaction with 
neighbors.

10 The pacing of the lesson was too slow and caused students to become restless, 
disengaged and disruptive.

Read each of the descriptions below as though you were observing them in a classroom. 
Then decide whether the example represents a strong, effective piece of evidence or 
whether it can be strengthened based on our conversations about evidence. If it can be 
improved, revise the statements to strengthen the evidence.
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Descriptions of Classroom Events

11 Students worked with partners in choosing key scenes and discussing the reasons 
for their choice.

12 30 of the students responded to Mr. T’s questions orally at least one time.

13 3 of the 6 students in the group participated in the role-play.

14 There was too much noise in the classroom during independent work time for the 
students to get their assignment completed.

15 The students were confused by the directions the teacher gave for the art 
activity.

16 Mr. J. explained that he expects about 60% of the students to pass the course.

17 Karen, a first grader, left her seat six times during the lesson.

18 Ms. F. did an outstanding job of leading the class discussion.

19 Alex was inattentive and not motivated to complete his class assignment.

20 Ms. S. paused about three seconds after each question that she asked before 
calling on a student to respond.

21 Mr. V. stopped the lesson just as the dismissal bell rang.

22 The student explained to the teacher that she did not understand the assignment 
and could not complete her work.

23 Mr. B. said she would give a test on Chapter 5 on Friday. 

24 Mrs. M. wrote the names of students who spoke without raising their hands on the 
board.

25 Mr. T. said, “I assure that today’s lesson will be quite interesting.”
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Evidence Alignment

Scenario Standard(s)

A
Mr. A. knows that his students have already learned about adjectives. He 
plans to incorporate this learning into his lesson about the composition of 
the paragraph. 

B The teacher notices two students texting during the lesson; she moves 
toward them and shows them a hand signal to turn off their phones. 

C
Mr. D. suggests that before he teaches this lesson again, he will revise the 
written activity, since it failed to capture the essential learnings he was 
targeting. 

D As the students enter the classroom, they are greeted at the door by Mr. L. 
He smiles and converses with each of them briefly. 

E To teach the concept of photosynthesis in her fourth-grade classroom, Ms. 
K. asks students to brainstorm examples of food.

F Mrs. D. ensures that her student attendance records are accurate by making 
a weekly comparison check of the data on her Schools dashboard. 

G

During a lesson, Ms. A. notices that two of her students are very involved in 
reading a sports magazine. She continues to circulate toward the two, and 
upon reaching them quietly asks for the magazine, points to the task they 
should be doing, and moves on to the next student

H To teach the concept of photosynthesis in her fourth-grade classroom, Ms. 
K. asks students to brainstorm examples of food.

I Mr. E., like all the teachers in his middle school, meets with the other 
teachers in his grade level on a regular basis. 

J
Ms. L. was concerned that her methods for assessing student learning were 
not effective so she began an assessment notebook to keep track of the 
kinds of evaluations that she administers to her students. 

K
The fourth-grade classroom is bright and cheerful, with chairs arranged in 
groups around tables. Student work is posted around the room, and a 
reading corner is stocked with a collection of books. 

L Mr P. will give a unit test next week.

Supply the most applicable standard from the Teacher Growth Rubric for each of the 
following pieces of evidence.
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Conversation #1

Teacher enters office. Coach is seated behind desk. The coach stops typing and gestures at chairs 
in front of the desk. The teacher sits in a chair across the desk from the coach.

Teacher:  Thank you for making time to talk with me – this should only take a couple of minutes.  I 
think I have a classroom management problem.  The kids and I just don’t get enough done in a 
period and I’m constantly redirecting them or having to stop what we are doing because of off 
task behavior.  You’ve been in my classroom, what do you think?

Coach:  Yeah, that’s hard for all of us at first.  It gets better with time.  But you do need to work on 
getting through your lesson plan – you’re falling behind on your pacing and everything in the plan 
is important.  

Teacher:  I know and I feel awful about it. 

Coach:  I can find you a course to take or some articles to read.

Teacher:  I’m already so busy.  How am I going to find time to take a course?

Coach (holds up hands in mock defense):  I’m just giving you some ideas.  

Teacher:  What would you do?

Coach (shrugs):  I don’t know.  Like I said, we all have trouble with classroom management in the 
beginning.  Maybe you could use an incentive chart.  That seems to work for other teachers on 
your hall. 

Teacher:  I suppose I could try it. What should I focus on?

Coach:  You’ve got about 20-22 kids in the class, right?

Teacher:  I’ve got 21.

Coach:  Buy one of those sticker chart posters.  Each kid gets a row, each class period is a column. 
They get a sticker every day that they stay on task all period.  A sticker every day of the week and 
they get a reward.  Maybe they need some external motivation.  

Teacher:  When we are able to work, they seem pretty engaged. Don’t you think? 

Coach:  Tell you what, try this for a month – see if it gets them working harder. Just do it.

Tom:  I suppose.  Okay.
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Conversation #2

Teacher enters office, Coach is seated behind desk. Coach comes from behind desk and gestures 
to two chairs in front of desk. 

Coach: Hi, let’s sit here. 

Teacher and Coach sit in chairs angled towards one another. 

Teacher:  Thank you for making time to talk with me – this should only take a couple of minutes.  I 
think I have a classroom management problem.  The kids and I just don’t get enough done in a 
period and I’m constantly redirecting them or having to stop what we are doing because of off 
task behavior.  You’ve been in my classroom, what do you think?

Coach:  Tell me more.  How did you conclude that you have that problem?

Teacher:  We never get through the lesson plan because there’s so much on it and I have to stop 
so many times to deal with behavior. I know it’s all important, but I don’t know how to handle the 
behaviors so we can focus on the learning. 

Coach:  What would successful classroom management look like to you?

Teacher:  Well, we’d get everything done on the lesson plan and I wouldn’t have to spend any 
time on behavior.

Coach: Does that feel realistic?

Teacher:  Probably not, but what else am I going to do?

Coach:  How do you like to solve problems like this?  For example, do you like to talk to someone, 
make a list of pros and cons, read books about the subject, or do something else?

Teacher:  Well, I do like to talk to a few people, especially when they are having more success 
than I am or they have more experience than me. And I use pro/con lists a lot too. What would 
you do if you were the teacher in my class?

Coach:  Besides me, who are some people you think you could talk to for help on this?

Teacher:  Well, I really hope you have some advice for me.  But I also think that Mr. Smith and Mrs. 
Jones have good classroom management and they seem willing to help me out as the new 
teacher on the hall. 

Coach:  I certainly have some strategies you could try, but I also think it could be helpful for you to 
learn from your colleagues who work with the same students. So, how would you approach them?

Teacher:  Yes, that could work. I’ll start first with them and then, if I have follow-up questions, I can 
talk with you, right? 

Coach:  Of course. Now, when will you realistically be able to talk to them?  You seem so busy. 
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Teacher:  This is really important to me.  I’ll talk to them today to set aside a longer amount of time 
with them. I know everyone is busy and I’m feeling overwhelmed, but I’m realizing that I need to 
do something about this so I’ll make time to talk to them.

Coach:  Sounds like you’re getting more perspective on this problem?

Teacher:  Maybe...I’m starting to think that part of my problem is that I’m hoping some kind of fix 
will come along without my having to make time for it.

Coach:  That’s a good insight. I know there’s a lot going on and it can get overwhelming, but I 
have been in your class and there is good stuff happening. Last week, all of the students were 
engaged in the erosion lesson – I don’t remember you having to do much redirection because 
they were all so invested in building the best sea wall with their group. I think the fact that you are 
willing to recognize that your class isn’t consistently running in the best way and seek support is a 
great sign. And I think you’re on track to get this sorted out soon.  

Teacher: This conversation was really helpful!  You know so much about teaching!

Coach:  The answers seemed to come from you, not from me.  Thanks for being so honest in this 
conversation. 

Teacher:  Thank you.  This really made me think – and I realized that I have more ideas about how 
to solve this problem than I thought!

Coach:  I’m glad to hear that! Before you go, let’s set up a time for us to meet again after you’ve 
talked with Mr. Jones and Mrs. Smith. I’d love for you to tell me what you learned, not just about 
classroom management, but about yourself and then we can talk in more detail about how you 
plan to address classroom management based on those conversations.  How does next Thursday 
at this same time sound? That gives you a little less than a week to talk with Mr. Jones and Mrs. 
Smith. 

Teacher:  That will work. Thank you!



Post-Conference Observation Notes

.
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Putting It All Together

Teacher D’s Year-Long Evaluation Cycle Data

Already reviewed:

•Self-Assessment

•Professional Growth Plan

•Student Data – Verification Form

•Informal Observation

• Pre-Conference Notes

• Lesson Contextual Materials

• Lesson Observation

• Post-Conference Notes

• Evidence Notes and Ratings

Rest of the year:

•Classroom Walkthrough #1 Notes

•Data Talk Notes

•Student Data – MAP Scores

•Mid-year Review and Conference Notes

•Professional Growth Plan – Mid-year update

•Professionalism Evidence

•Formal Focused Observation (with Pre and Post Conference Notes)

•Classroom Walkthrough #2 Notes
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Classroom Walkthrough #1
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Data Talk Notes
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Student Data – MAP Scores
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Mid-year Review and Conference Notes
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Informal Observation 
(with Pre- and Post-Conference Notes)
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Classroom Walkthrough #2


