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 Team Members: 
 List team members below in the chart working on the materials for today. 

 Collaboration-Process  Collaboration-Procedure  Instruction-Environment  Instruction-Strategies 

 HLPs by Focus Groups: 

 Focus Group  HLPs 

 1: Collaboration-Process  1, 2, 3 

 2: Collaboration-Procedures  4, 6, 5, 11, 12 

 3: Instruction-Educational Environment  7, 9, 14, 10, 13, 15 

 4: Instruction-Strategies  16, 17, 18, 19, 20, 21, 22/8 



 HLP Introduction Section: 
 Work Session:  Roles and Responsibilities 
 Outcome:  Create an expectation list that defines  roles  and responsibilities of collective work to support 
 grade-level learning for all students. 

 Focus 
 Groups 

 Materials  Directions 

 1-4  Post its-pink, orange, 
 green, blue 
 Leadership Guides 
 Crosswalk to k-12 
 Standards 
 PGS Comparison 
 Document 
 HLP Teacher Checklist 
 HLP Rating Scale 
 Questions 

 *All materials for your groups can 
 be found by clicking on your 
 group under the Focus Group 
 Materials Tab. 

 Step 1 (Focus Groups): Review the materials for your focus 
 HLPs (in folder and in tab under Focus Group Resources). 
 Write down roles and responsibilities that apply to any of the 
 four positions on the appropriate colored post-it. Put the 
 post-its on the appropriate chart in the room. 

 Step 2 (Post-it color on back of player card): Sort through the 
 post-its for your color and categorize them. Utilize them to 
 begin to write positive stated roles and responsibilities 
 expectations under each column in the chart below. 

 Expectation Chart (Step 1): 
 Write the expectations in positive statements with as much detail as possible for each statement. Example 
 included in chart. 
 Example: 

 Content Teacher  Service Providers  Interventionist  Meeting Facilitator 

 ●  Uses multiple 
 modalities (school 
 website, emails, 
 phone calls, etc.) 
 to provide 
 consistent 
 communication 
 with parents 
 regarding 
 programs of study 
 for students 

 ●  Coordinates with 
 students, families, 
 and professionals 
 regarding 
 scheduling, 
 implementation, 
 and effectiveness 
 of determined 
 programs and 
 services 
 consistently 

 ●  Communicates 
 assessment 
 results 
 (benchmarks, 
 programmatic, 
 etc.) in clear and 
 understandable 
 language with 
 description of 
 connection to 
 learning plans 

 ●  Aligns meetings 
 when possible for 
 teams and 
 schedules the 
 meetings with 
 invitations, 
 agendas, and 
 clear 
 expectations of 
 roles in meeting 

 Group Chart: Add final statements to the chart. 

 Content Teacher  Service Providers  Interventionist  Meeting Facilitator 
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 Uses multiple modalities 
 (school website, emails, 
 phone calls, etc.) to 
 provide consistent 
 communication with 
 parents regarding 
 programs of study for 
 students 

 Coordinates with 
 students, families, and 
 professionals regarding 
 scheduling, 
 implementation, and 
 effectiveness of 
 determined programs 
 and services consistently 

 Communicates 
 assessment results 
 (benchmarks, 
 programmatic, etc.) in 
 clear and understandable 
 language with description 
 of connection to learning 
 plans. 

 Aligns meetings when 
 possible for teams and 
 schedules the meetings 
 with invitations, agendas, 
 and clear expectations of 
 roles in meeting 

 HLPs Embedded: 
 Work Session:  Alignment Activity 
 Outcome:  Create an expectation list that defines  roles  and responsibilities of collective work to support 
 grade-level learning for all students. 
 Groups:  Domains 
 Facilitator: Put two charts up for groups to work at while they are brainstorming. 

 Domains  Guiding Questions-  Directions 

 1-2  ●  Where do we see HLPs 
 naturally embedded in 
 these frameworks? 

 ●  Where do we lack 
 coherence in 
 implementation across 
 initiatives? 

 ●  How can we better 
 support teachers in 
 using HLPs to integrate 
 these systems 
 effectively? 

 Step 1 (Domains): 
 Each group will locate their alignment chart below. 

 Step 2: 
 Groups discuss and fill in overlapping strategies, policies, or 
 professional development opportunities where HLPs are 
 already being used or could be embedded. 

 Step 3: Groups identify gaps where stronger alignment is 
 needed and propose solutions. 



 HLP Introduction Section: 
 Work Session:  Roles and Responsibilities 
 Outcome:  Create an expectation list that defines  roles  and responsibilities of collective work to support 
 grade-level learning for all students. 

 Focus 
 Groups 

 Materials  Directions 

 1-4  Post its-pink, orange, 
 green, blue 
 Leadership Guides 
 Crosswalk to k-12 
 Standards 
 PGS Comparison 
 Document 
 HLP Teacher Checklist 
 HLP Rating Scale 
 Questions 

 *All materials for your groups can 
 be found by clicking on your 
 group under the Focus Group 
 Materials Tab. 

 Step 1 (Focus Groups): Review the materials for your focus 
 HLPs (in folder and in tab under Focus Group Resources). 
 Write down roles and responsibilities that apply to any of the 
 four positions on the appropriate colored post-it. Put the 
 post-its on the appropriate chart in the room. 

 Step 2 (Post-it color on back of player card): Sort through the 
 post-its for your color and categorize them. Utilize them to 
 begin to write positive stated roles and responsibilities 
 expectations under each column in the chart below. 

 Write the expectations in positive statements with as much detail as possible for each statement. Example 
 included in chart. 

 Content Teacher  Service Providers  Interventionist  Meeting Facilitator 
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 HLPs Embedded: 
 Work Session:  Alignment Activity 
 Outcome:  Create an expectation list that defines  roles  and responsibilities of collective work to support 
 grade-level learning for all students. 

 Domains  Guiding Questions-  Directions 

 1-2  ●  Where do we see HLPs 
 naturally embedded in 
 these frameworks? 

 ●  Where do we lack 
 coherence in 
 implementation across 
 initiatives? 

 ●  How can we better 
 support teachers in 
 using HLPs to integrate 
 these systems 
 effectively? 

 Step 1 (Domains): 
 Each group will locate their alignment chart below. 

 Step 2: 
 Groups discuss and fill in overlapping strategies, policies, or 
 professional development opportunities where HLPs are 
 already being used or could be embedded. 

 Step 3: Groups identify gaps where stronger alignment is 
 needed and propose solutions. 

 Domain: Collaboration 

 MTSS-PBIS Aligned to HLPs  HLPs Across All Initiatives 

 Strategies: 

 Policies: 

 Professional Development: 

 Strategies: 

 Policies: 

 Professional Development: 

 EBPs and HQIM Aligned to HLPs 

 Strategies: 

 Policies: 

 Professional Development: 

 PGS Aligned to HLPs 

 Strategies: 

 Policies: 

 Professional Development: 

 Identify Gaps-Stronger Alignment Needed  Proposed Solutions 



 Domain: Instruction 

 MTSS-PBIS Aligned to HLPs  HLPs Across All Initiatives 

 Strategies: 

 Policies: 

 Professional Development: 

 Strategies: 

 Policies: 

 Professional Development: 

 EBPs and HQIM Aligned to HLPs 

 Strategies: 

 Policies: 

 Professional Development: 

 PGS Aligned to HLPs 

 Strategies: 

 Policies: 

 Professional Development: 



 HLPs Embedded: 
 Work Session  : Observation Form 
 Outcome: Create an expectation list that defines  roles  and responsibilities of collective work to support 
 grade-level learning for all students. 

 Focus 
 Groups 

 Materials  Directions 

 1-4  ●  Use this page for 
 direction and examples 

 ●  Click on your focus 
 group tab under the 
 Observation Tab form 
 to create your own 
 observation form, 
 teacher reflection form, 
 and implementation 
 instructions. 

 ●  Utilize the chart paper 
 and post it for 
 brainstorming. 

 Step 1: Defining Observable Indicators 
 Review the sample forms below. 
 For each selected HLP, groups brainstorm specific, 
 observable teacher and student behaviors. 
 Groups refine and organize indicators to ensure clarity 
 and alignment with best practices. 

 Step 2: Designing the Observation Form 
 Using templates (copy and paste below or utilize forms 
 you have from your districts) or from scratch, teams 
 create an observation form that includes: space for 
 date/teacher/class/grade-level, a list of selected HLPs 
 with clear indicators, a rating scale, and a section for 
 written feedback and coaching notes. 
 Create a teacher reflection document. 

 Step 3: Refinement and next steps 
 Participants engage in a digital gallery walk to review 
 forms and provide feedback. 
 Discuss how the form will be piloted (used in 
 observations). 
 Plan for future calibration sessions to ensure inter-rater 
 reliability 

 High Leverage Practices Observation Checklist Sample: 

 Observer Name  Date 

 Teacher Name  Grade Level/Subject 

 Observation Start Time  Observation Stop Time 

 1: Not Observed  2: Emerging  3: Proficient  4: Exemplary 

 HLP  Observable Indicators  Rating (1-4)  Comments/Evidence 

 Explicit Instruction  Clear learning objectives 
 stated 

 Step-by-step modeling of 



 concepts 

 Frequent checks for 
 understanding 

 Individualized statements 
 for teams of teachers 
 focus 

 Scaffolding  Supports adjusted to 
 student needs 

 Gradual release of 
 responsibility 

 Encourages student 
 independence 

 Overall Observation Summary: 
 Date:  Time: 

 Strengths Observed 

 Areas of Growth 

 Actionable Feedback and 
 Next Steps 

 Post-Observation 
 Questions 

 Observer Signature 

 Teacher Signature 
 (Optional) 

 Instructions for Use: 
 Conduct the observation in a non-intrusive manner. 
 Take objective notes based on observable behaviors. 
 Use the comments section to provide qualitative feedback and examples. 
 Discuss findings with the teacher in a post observation conference. 

 Sample: Teacher Reflection Matrix: 

 Focus Item 
 Describe a 
 specific teaching 
 choice you made 

 Analyze why you 
 made the 
 teaching choice 

 Judge the 
 success of your 
 choice based on 
 student outcomes 

 Apply insights to 
 plans for future 
 teaching 

 Practice 4: 



 Provide multiple and 
 varied OTRs to invite 
 students to share their 
 knowledge or thinking 
 during instruction. 
 Please reflect on your 
 overall provision of 
 multiple and varied 
 OTRs. 



 Leading Teacher Learning: 

 Work Session:  Vision Statement and Problem Statement  (Slide 54-55) 

 Outcome: Create a  vision  for developing a suite of  professional learning experiences that support effective 
 teacher professional learning utilizing HLPs. 
 Groups: Focus Groups 

 Materials: 
 ●  Click on your focus group tab under the Professional Learning Tab form to create your own 

 Professional Learning Plan. 
 ●  Utilize the steps in your workbook to complete each step. 

 Directions: 

 Step 1:  Opening Reflection 
 Discuss the following questions. 

 ●  What do we believe about professional learning? 
 ●  How should professional learning impact teaching and student learning? 
 ●  How effective has professional learning been in our district/school? 
 ●  What improvements would make professional learning more meaningful? 

 Step 2:  Vision Development 
 Draft a professional learning vision statement that aligns with your school/district goals. 

 Step 3:  Data Review 
 Instructions:  Analyze teacher observation data, student  achievement data, and past PD effectiveness. 
 Identify trends (use what you know about the trends in your district/school to find commonalities).  Begin  by 
 clearly defining the problem you want to solve. Be specific about what the issue is and gather any relevant 
 data that will help contextualize it. Ensure that the entire team agrees on the scope of the problem. 

 Step 4:  Root Cause Analysis 

 Instructions:  Use the 5 Whys to explore barriers to  effective professional learning.  The 5 Whys method  is 
 an  iterative root cause analysis tool  where you start  with the problem statement and then ask “why” until 
 you have drilled down to the core of a problem. It’s based on the premise that asking “why” repeatedly can 
 lead you to the root cause rather than just addressing the symptoms. 

 1.  Turn the problem you would like to focus on into a question to solve. 
 2.  Based on the response to your first question, ask “why” again. 
 3.  Repeat this process until you reach a meaningful root cause of the problem, usually around the fifth 

 “why.” You may also find at times that you have multiple answers to one “why.” This is okay as some 
 problems have multiple root causes. In this case, continue asking “why” for each branch and create a 
 final matrix that ends in several root causes. At that point, you can prioritize the root causes and work 
 towards addressing them. 

 4.  Keep track of the answers to create a logical flow of reasoning. 



 5.  Go through your statements in reverse from the root cause back to the problem statement. Ask “and 
 therefore” between each statement instead of “why to ensure the logic makes sense. 

 Step 5:  Make final revisions to  your vision and problem  statement 

 Step 1: Discussion 

 Step 2: Vision Statement: 

 What will the professional learning address? 

 Step 3: Data Review 

 Strengths in current professional learning:  Challenges in current professional learning: 

 Problem Statement: 

 Step 4: Root Cause Analysis 

 Root Cause 

 What should 
 teachers learn and 
 apply in their 
 classrooms? 

 Why:  Therefore: 

 Why:  Therefore: 

 Why:  Therefore: 

 Why:  Therefore: 

 Leading Teacher Learning: 



 Work Session:  Design Team Structures (Slides 66-67) 

 Outcome:  Creates a draft framework for organizing  teams and team implementation plans with clear 
 procedures and timelines. 

 Focus 
 Groups 
 1-4 

 Materials 
 ●  Click on your focus group tab under the Professional Learning Tab form to create your 

 own Professional Learning Plan by completing the chart. 
 ●  Utilize the steps in your workbook to complete each step. 

 Directions: 

 Step 1:  Develop Framework 
 Use this template to create a clear action plan for team structures, procedures, and processes in 
 your school. 

 Step 2:  Peer Feedback 
 The facilitator will ask each team to review the work of other teams in the collaborative document and leave 
 them feedback with comments. 

 Step 3:  Revisions 
 Teams will review feedback to forms and make needed revisions. 

 Category  Team Plan 

 Types of Teams Needed  (PLCs, Instructional 
 Leadership, MTSS, PBIS, etc.) 

 Roles & Responsibilities  (Who will lead? Who 
 will participate?) 

 Meeting Structure  (Frequency, agenda format, 
 decision-making process) 

 Data Use Plan  (How will teams analyze and act 
 on student/teacher data?) 

 Collaboration Plan  (How will teams communicate 
 across departments?) 

 Professional Learning Integration  (How will 
 teams support ongoing teacher growth?) 

 Accountability & Monitoring  (How will we 
 measure success? 

   Next Steps:  Write down  one immediate 
 action  you will take to implement this plan. 



 Developing a Professional Learning Plan for Teacher Teams: 

 Work Session:  Professional Learning Plan  (Slides 69-70) 

 Outcome: Each team finalized their professional learning plan. 

 Focus 
 Groups 
 1-4 

 Materials 
 ●  Click on your focus group tab under the Professional Learning Tab form to create your own 

 Professional Learning Plan by completing the chart. 
 ●  Utilize the steps in your workbook to complete each step. 

 Directions: 

 Step 1:  Develop Framework 
 Use this template to create a professional learning plan. 

 Step 2:  Peer Feedback 
 The facilitator will ask each team to review the work of other teams in the collaborative document using the 
 “Glow and Grow” method. 

 Step 3:  Revisions 
 Teams will review feedback to forms and make needed revisions. 

 Learning Outcomes  Delivery Methods  Ongoing Support  Evaluation Metrics 

 Examples:  Workshops, PLCs, 
 Coaching, peer 
 observations, etc. 

 Check-in meetings to 
 monitor progress 
 Observation and 
 feedback cycles to 
 ensure implementation 
 Adjustments based on 
 teacher feedback and 
 student outcomes. 

 How will you measure 
 success-student data, teacher 
 observations, self-reflections? 

 Feedback Collection 
 Methods:  (e.g., surveys, 
 focus groups, observations) 

 Observation & Assessment 
 Cycle: 



 How will we use data to 
 adjust PD? 

 Resources and Materials: What materials, 
 research, or instructional tools will be used? 

 Support Structures: Who will provide 
 support-instructional coaches, mentors, administration? 

 Implementation Timeline: Dates and frequency of professional learning activities 



 Step 1: Discussion 

 Step 2: Vision Statement: 

 What will the professional learning address? 

 Step 3: Data Review 

 Strengths in current professional learning:  Challenges in current professional learning: 

 Problem Statement: 

 Step 4: Root Cause Analysis 

 Root Cause 

 What should 
 teachers learn and 
 apply in their 
 classrooms? 

 Why:  Therefore: 

 Why:  Therefore: 

 Why:  Therefore: 

 Why:  Therefore: 

 Professional Learning Plan 
 Domain: 
 Focus Group: 



 HLPs: 

 Vision Statement 

 Problem Statement 

 Team Implementation Plan 

 Category  Team Plan 

 Types of Teams Needed 
 (PLCs, Instructional 
 Leadership, MTSS, PBIS, 
 etc.) 

 Roles & Responsibilities 
 (Who will lead? Who will 
 participate?) 

 Meeting Structure 
 (Frequency, agenda 
 format, decision-making 
 process) 

 Data Use Plan  (How will 
 teams analyze and act on 
 student/teacher data?) 



 Collaboration Plan  (How 
 will teams communicate 
 across departments?) 

 Professional Learning 
 Integration  (How will 
 teams support ongoing 
 teacher growth?) 

 Accountability & 
 Monitoring  (How will we 
 measure success? 

   Next Steps:  Write down  one immediate action  you  will take to implement this plan. 

 Team Member Name  Immediate Action Step 



 Professional Learning Plan 

 Professional Learning Plan 

 Learning Outcomes  Delivery Methods  Ongoing Support  Evaluation Metrics- 

 Resources and Materials:  What materials, 
 research, or instructional tools will be 

 used? 

 Support Structures:  Who will provide 
 support-instructional coaches, mentors, 

 administration? 

 Implementation Timeline: 



 Step 1: Discussion 

 Step 2: Vision Statement: 

 What will the professional learning address? 

 Step 3: Data Review 

 Strengths in current professional learning:  Challenges in current professional learning: 

 Problem Statement: 

 Step 4: Root Cause Analysis 

 Root Cause 

 What should 
 teachers learn and 
 apply in their 
 classrooms? 

 Why:  Therefore: 

 Why:  Therefore: 

 Why:  Therefore: 

 Why:  Therefore: 

 Professional Learning Plan 
 Domain: 



 Focus Group: 
 HLPs: 

 Vision Statement 

 Problem Statement 

 Team Implementation Plan 

 Category  Team Plan 

 Types of Teams Needed 
 (PLCs, Instructional 
 Leadership, MTSS, PBIS, 
 etc.) 

 Roles & Responsibilities 
 (Who will lead? Who will 
 participate?) 

 Meeting Structure 
 (Frequency, agenda 
 format, decision-making 
 process) 

 Data Use Plan  (How will 
 teams analyze and act on 
 student/teacher data?) 



 Collaboration Plan  (How 
 will teams communicate 
 across departments?) 

 Professional Learning 
 Integration  (How will 
 teams support ongoing 
 teacher growth?) 

 Accountability & 
 Monitoring  (How will we 
 measure success? 

   Next Steps:  Write down  one immediate action  you  will take to implement this plan. 

 Team Member Name  Immediate Action Step 



 Professional Learning Plan 

 Learning Outcomes  Delivery Methods  Ongoing Support  Evaluation Metrics- 

 Resources and Materials:  What materials, 
 research, or instructional tools will be 

 used? 

 Support Structures:  Who will provide 
 support-instructional coaches, mentors, 

 administration? 

 Implementation Timeline: 



 Step 1: Discussion 

 Step 2: Vision Statement: 

 What will the professional learning address? 

 Step 3: Data Review 

 Strengths in current professional learning:  Challenges in current professional learning: 

 Problem Statement: 

 Step 4: Root Cause Analysis 

 Root Cause 

 What should 
 teachers learn and 
 apply in their 
 classrooms? 

 Why:  Therefore: 

 Why:  Therefore: 

 Why:  Therefore: 

 Why:  Therefore: 

 Professional Learning Plan 
 Domain: 
 Focus Group: 



 HLPs: 

 Vision Statement 

 Problem Statement 

 Team Implementation Plan 

 Category  Team Plan 

 Types of Teams Needed 
 (PLCs, Instructional 
 Leadership, MTSS, PBIS, 
 etc.) 

 Roles & Responsibilities 
 (Who will lead? Who will 
 participate?) 

 Meeting Structure 
 (Frequency, agenda 
 format, decision-making 
 process) 

 Data Use Plan  (How will 
 teams analyze and act on 
 student/teacher data?) 



 Collaboration Plan  (How 
 will teams communicate 
 across departments?) 

 Professional Learning 
 Integration  (How will 
 teams support ongoing 
 teacher growth?) 

 Accountability & 
 Monitoring  (How will we 
 measure success? 

   Next Steps:  Write down  one immediate action  you  will take to implement this plan. 

 Team Member Name  Immediate Action Step 



 Professional Learning Plan 

 Learning Outcomes  Delivery Methods  Ongoing Support  Evaluation Metrics- 

 Resources and Materials:  What materials, 
 research, or instructional tools will be 

 used? 

 Support Structures:  Who will provide 
 support-instructional coaches, mentors, 

 administration? 

 Implementation Timeline: 



 Step 1: Discussion 

 Step 2: Vision Statement: 

 What will the professional learning address? 

 Step 3: Data Review 

 Strengths in current professional learning:  Challenges in current professional learning: 

 Problem Statement: 

 Step 4: Root Cause Analysis 

 Root Cause 

 What should 
 teachers learn and 
 apply in their 
 classrooms? 

 Why:  Therefore: 

 Why:  Therefore: 

 Why:  Therefore: 

 Why:  Therefore: 

 Professional Learning Plan 
 Domain: 
 Focus Group: 



 HLPs: 

 Vision Statement 

 Problem Statement 

 Team Implementation Plan 

 Category  Team Plan 

 Types of Teams Needed 
 (PLCs, Instructional 
 Leadership, MTSS, PBIS, 
 etc.) 

 Roles & Responsibilities 
 (Who will lead? Who will 
 participate?) 

 Meeting Structure 
 (Frequency, agenda 
 format, decision-making 
 process) 

 Data Use Plan  (How will 
 teams analyze and act on 
 student/teacher data?) 



 Collaboration Plan  (How 
 will teams communicate 
 across departments?) 

 Professional Learning 
 Integration  (How will 
 teams support ongoing 
 teacher growth?) 

 Accountability & 
 Monitoring  (How will we 
 measure success? 

   Next Steps:  Write down  one immediate action  you  will take to implement this plan. 

 Team Member Name  Immediate Action Step 



 Professional Learning Plan 

 Learning Outcomes  Delivery Methods  Ongoing Support  Evaluation Metrics- 

 Resources and Materials:  What materials, 
 research, or instructional tools will be 

 used? 

 Support Structures:  Who will provide 
 support-instructional coaches, mentors, 

 administration? 

 Implementation Timeline: 



 HLP Introduction Section: 
 Work Session: Roles and Responsibilities 
 Leadership Guides: 
 HLP 1: 

 HLP 2: 

 HLP 2: 



 HLP 3: 



 PGS Rubric for content and Special Education Teacher: 

 Domain 4: Professional Responsibilities 

 Content Teacher  Special Education Teacher 

 Standard 8: 
 ●  Proactively seeks out and participates in 

 professional learning activities 
 ●  Fully integrates knowledge gained in 

 professional learning communities, 
 collaboration with peers and leadership, and 
 focused professional development 
 Strengthens teaching practice based on 
 observer feedback and other types of 
 performance data  Shares new information 
 and lessons learned with colleagues 

 Standard 9: 
 ●  Partners with families/guardians to coordinate 

 learning between home and school 
 ●  Establishes mutual expectations for student 

 learning with families/guardians 

 Standard 8: 
 ●  Proactively seeks out and participates in 

 professional learning to improve practice 
 based on observer feedback 

 ●  Fully integrates into professional practice the 
 knowledge gained in professional learning 
 communities, collaboration with peers and 
 leadership, and focused professional 
 development Adheres to standards of 
 professional practice regarding IEP 
 compliance, including IEP meeting 
 organization, individual goal development, 
 and paperwork completion 

 ●  Maintains confidentiality of information except 
 when information is released under specific 
 conditions of written consent and statutory 
 confidentiality requirements 

 ●  Demonstrates understanding of federal, state, 
 and local policies/mandates regarding 
 identifying and educating students with 
 disabilities 

 Standard 9: 
 ●  Collaborates with administrators, general 

 educators, related service providers, 
 paraprofessionals, and families using a 
 variety of methods 

 ●  Partners with families or guardians to 
 coordinate learning between home and 
 school 

 ●  Organizes and facilitates effective meetings 
 with professionals and families to establish 
 mutual expectations for students’ instructional 
 and/or behavioral outcomes 

 Supporting HLPs: 2, 1, 



 CEC/HLP Crosswalk: 

 HLP  CEC Standard Component (Special 
 Education) and Teaching Works (Content 
 Teacher) 

 HLP 1:  Collaborate with professionals 
 to increase student success. 

 7.2  Candidates collaborate, communicate, 
 and coordinate with families, 
 paraprofessionals, and other professionals 
 within the educational setting to assess, 
 plan, and implement effective programs and 
 services that promote progress toward 
 measurable outcomes for individuals with 
 and without exceptionalities and their 
 families. 

 7.3  Candidates collaborate, communicate, 
 and coordinate with professionals and 
 agencies within the community to identify 
 and access services, resources, and 
 supports to meet the identified needs of 
 individuals with exceptionalities and their 
 families. 

 7.4  Candidates work with and mentor 
 paraprofessionals in the paraprofessionals’ 
 role of supporting the education of 
 individuals with exceptionalities and their 
 families. 

 TW: Talking about a student with parents or 
 other caregivers. 
 TW: Interpreting the results of student work, 
 including routine assignments, quizzes, 
 tests, projects, and standardized 
 assessments. 

 HLP 2:  Organize and facilitate effective 
 meetings with professionals and 
 families. 

 7.1  Candidates utilize communication, 
 group facilitation, and problem–solving 
 strategies in a culturally responsive manner 



 to lead effective meetings and share 
 expertise and knowledge to build team 
 capacity and jointly address students’ 
 instructional and behavior needs. 

 HLP 3:  Collaborate with families to 
 support student learning and secure 
 needed services. 

 1.2  Candidates advocate for improved 
 outcomes for individuals with 
 exceptionalities and their families while 
 addressing the unique needs of those with 
 diverse social, cultural, and linguistic 
 backgrounds. 

 7.2  Candidates collaborate, communicate, 
 and coordinate with families, 
 paraprofessionals, and other professionals 
 within the educational setting to assess, 
 plan, and implement effective programs and 
 services that promote progress toward 
 measurable outcomes for individuals with 
 and without exceptionalities and their 
 families. 

 TW: Talking about a student with parents or 
 other caregivers. 
 TW: Learning about students’ cultural, 
 religious, family, intellectual, and personal 
 experiences and resources for use in 
 instruction. 



 HLP Teacher Checklist: 



 Leadership Rating Scale Questions: 
 HLP 1a: Educators present communication skills to foster partnerships among professionals. 
 HLP 1b: Instructional teams demonstrate strong collective teacher efficacy. 
 HLP 1c: Instructional teams plan together regularly using a problem-solving approach that ensures 
 instructional alignment between content instruction and support services (across all tiers, 
 interventions, and special education services). 
 HLP 1d: All team members understand their roles and responsibilities to create access to grade level 
 standards (alternate standards) and curriculum. 
 HLP 1e: Teams utilize a variety of student data to make instructional plans and evaluate effectiveness 
 of instructional practices collectively. 
 HLP 1f: Teams participate in collective professional development aligned to improving instructional 
 practices including peer observations, feedback, and self-reflection connected to student outcomes. 



 HLP 2: All meetings are planned and scheduled by an assigned facilitator that utilizes common 
 availability for scheduling, creates agendas, clearly communicates meeting information with shared 
 expectations, and makes all participants feel welcome. 
 HLP 2a: Facilitators start meetings with a positive tone reminding the team of ground rules and 
 agenda, provides time for introductions, promotes discussion from all team members (especially 
 parents), encourages consensus building, and keeps the team on task. 
 HLP 2b: Team facilitator ensures all participants understand any data shared to support participation 
 in instructional decision-making. 
 HLP 2c: Team facilitator summarizes accomplishments, schedules follow-up meetings, and assigns 
 follow-up activities. 
 HLP 3a: Teachers communicate with families openly and honestly while demonstrating a high level of 
 knowledge in the area they are working, share their vision and actions with families, and 
 communicate high expectations for students. 
 HLP 3b: Teachers treat families with dignity, honor cultural diversity, and affirm strengths. 
 HLP 3c: Communicate in a language and format accessible to the family. 
 HLP 3d: Use face-to-face, digital communication and phone calls (school management systems, 
 websites, classroom webpages/blogs) to share information about school activities, parent and student 
 rights and responsibilities, student educational progress, and support or resources. 



 Leadership Guidebook: 
 HLP 4: 

 HLP 5: 



 HLP 6: 

 HLP 11: 



 HLP 12: 



 PGS Alignment Rubric with content Teacher and Special Education Teacher: 

 Domain 2: Student Understanding 

 Content Teacher  Special Education Teacher 

 Standard 3: 
 ●  Communicates the lesson goals and the 

 content in a way that is accessible for every 
 student at his/her level 

 ●  Uses formative assessments to effectively 
 monitor student progress 

 ●  Provides effective opportunities for students 
 to self-assess and correct their own errors 

 ●  Provides students with clear, specific, 
 actionable, and timely feedback 

 ●  Creates opportunities for students to apply 
 teacher and peer feedback to improve 
 performance and accelerate learning 

 Standard 4: 
 Moves almost all students to deeper understanding 
 of content through various techniques including: 

 ●  a variety of explanations and multiple 
 representations of concepts 

 ●  extended productive discussion 
 ●  effective questioning to support students’ 

 attainment of the learning goals 
 ●  making connections to other content across 

 disciplines 
 ●  independently connecting lesson content to 

 real-world application 

 Standard 3: 
 ●  Opens the lesson with a clear introduction 

 and review, model of skills and cognitive 
 strategies, and/or provides clear explanation 
 of concepts, depending on where the teacher 
 is in a learning progression 

 ●  Uses formative assessments to effectively 
 monitor student learning and progress 

 ●  Provides effective opportunities for students 
 to monitor their own learning through explicit 
 modeling of strategies to solve problems, 
 regulate attention, organize materials, and/or 
 regulate thoughts 

 ●  Provides students with timely, positive, and 
 goal-directed feedback in the student’s mode 
 of communication (verbal, nonverbal, or 
 written) 

 ●  Creates opportunities for students to apply 
 teacher and peer feedback to improve 
 performance, enhance learning, and/or reach 
 behavior goals 

 Standard 4: 
 ●  The teacher moves almost all students to a 

 deeper understanding of content through: 
 ●  a variety of teacher-led, peer-assisted, 

 self-regulated, and/or technology-supported 
 strategies 

 ●  flexible grouping to promote extended 
 academic interactions and collaborative work 

 ●  prompts, partial clues, reminders of the 
 strategy or rule, and/or examples of the 
 concept as needed to support students’ 
 attainment of the learning goal  multiple 
 means of representation, expression, and 
 engagement using principles of Universal 
 Design for Learning 

 ●  providing opportunities for students to 
 demonstrate connections between what they 
 are learning and how it connects to their 
 personal and professional goals/interests 

 Supporting HLPs: 4, 11, 12, 6, 8, 14, 16, 20 



 CEC/HLP Crosswalk: 

 HLP  CEC Standard Component (Special 
 Education) and Teaching Works (Content 
 Teacher) 

 HLP 4:  Use multiple sources of 
 information to develop a comprehensive 
 understanding of a student’s strengths 
 and needs. 

 2.1  Candidates apply understanding of 
 human growth and development to create 
 developmentally appropriate and 
 meaningful learning experiences that 
 address individualized strengths and needs 
 of students with exceptionalities. 

 4.1  Candidates collaboratively develop, 
 select, administer, analyze, and interpret 
 multiple measures of student learning, 
 behavior, and the classroom environment to 
 evaluate and support classroom and 
 school-based systems of intervention for 
 students with and without exceptionalities. 

 4.2  Candidates develop, select, administer, 
 and interpret multiple, formal and informal, 
 culturally and linguistically appropriate 
 measures and procedures that are valid 
 and reliable, to contribute to eligibility 
 determination for special education 
 services. 

 4.3  Candidates assess, collaboratively 
 analyze, interpret, and communicate 
 students’ progress toward measurable 
 outcomes using technology as appropriate, 
 to inform both short- and long-term 
 planning, and make ongoing adjustments to 
 instruction. 

 6.3  Candidates systematically use data 
 from a variety of sources to identify the 
 purpose or function served by problem 
 behavior to plan, implement, and evaluate 
 behavioral interventions and social skills 



 programs, including generalization to other 
 environments. 

 TW: Learning about students’ cultural, 
 religious, family, intellectual, and personal 
 experiences and resources for use in 
 instruction. 
 TW: Interpreting the results of student work, 
 including routine assignments, quizzes, 
 tests, projects, and standardized 
 assessments. 

 HLP 5:  Interpret and communicate 
 assessment information with 
 stakeholders to collaboratively design 
 and implement educational programs. 

 4.1  Candidates collaboratively develop, 
 select, administer, analyze, and interpret 
 multiple measures of student learning, 
 behavior, and the classroom environment to 
 evaluate and support classroom and 
 school-based systems of intervention for 
 students with and without exceptionalities. 

 4.3  Candidates assess, collaboratively 
 analyze, interpret, and communicate 
 students’ progress toward measurable 
 outcomes using technology as appropriate, 
 to inform both short- and long-term 
 planning, and make ongoing adjustments to 
 instruction. 

 TW: Interpreting the results of student work, 
 including routine assignments, quizzes, 
 tests, projects, and standardized 
 assessments. 

 HLP 6:  After special education 
 teachers develop instructional goals, 
 they evaluate and make ongoing 
 adjustments to students’ instructional 
 programs. 

 4.3  Candidates assess, collaboratively 
 analyze, interpret, and communicate 
 students’ progress toward measurable 
 outcomes using technology as appropriate, 
 to inform both short- and long-term 
 planning, and make ongoing adjustments to 
 instruction. 



 5.1  Candidates use findings from multiple 
 assessments, including student 
 self-assessment, that are responsive to 
 cultural and linguistic diversity and 
 specialized as needed, to identify what 
 students know and are able to do. They 
 then interpret the assessment data to 
 appropriately plan and guide instruction to 
 meet rigorous academic and non-academic 
 content and goals for each individual. 

 TW: Checking student understanding 
 during and at the conclusion of lessons 
 TW: Selecting and designing formal 
 assessments of student learning 
 TW: Analyzing instruction for the purpose of 
 improving it. 

 HLP 11:  Identify and prioritize long- and 
 short-term learning goals. 

 2.2  Candidates use their knowledge and 
 understanding of diverse factors that 
 influence development and learning, 
 including differences related to families, 
 languages, cultures, and communities, and 
 individual differences, including 
 exceptionalities, to plan and implement 
 learning experiences and environments. 

 3.1  Candidates apply their understanding 
 of academic subject matter content of the 
 general curriculum to inform their 
 programmatic and instructional decisions 
 for individuals with exceptionalities. 

 5.1  Candidates use findings from multiple 
 assessments, including student 
 self-assessment, that are responsive to 
 cultural and linguistic diversity and 
 specialized as needed, to identify what 
 students know and are able to do. They 
 then interpret the assessment data to 



 appropriately plan and guide instruction to 
 meet rigorous academic and non-academic 
 content and goals for each individual. 

 TW: Setting long- and short-term learning 
 goals for students 

 HLP 12:  Systematically design 
 instruction toward a specific learning 
 goal. 

 2.2  Candidates use their knowledge and 
 understanding of diverse factors that 
 influence development and learning, 
 including differences related to families, 
 languages, cultures, and communities, and 
 individual differences, including 
 exceptionalities, to plan and implement 
 learning experiences and environments. 

 3.2  Candidates augment the general 
 education curriculum to address skills and 
 strategies that students with disabilities 
 need to access the core curriculum and 
 function successfully within a variety of 
 contexts as well as the continuum of 
 placement options to assure specially 
 designed instruction is developed and 
 implemented to achieve mastery of 
 curricular standards and individualized 
 goals and objectives. 

 5.3  Candidates use explicit, systematic 
 instruction to teach content, strategies, and 
 skills to make clear what a learner needs to 
 do or think about while learning. 

 TW: Diagnosing particular common 
 patterns of student thinking and 
 development in a subject matter domain 
 TW: Designing single lessons and 
 sequences of lessons 



 HLP Teacher Checklist: 







 Leadership HLP Rating Scale Questions: 
 HLP 4 and 6a: Teachers collectively use a variety of data sources (formal and informal, and school 
 based), seek input from families and students about preferences, strengths, needs, interests, 
 motivation, health, language, and cultural experiences) to establish classroom and learner profiles 
 that support access to learning and instructional alignment. 
 HLP 6b: Teachers collectively establish students' present level of performance and unfinished 
 learning using various assessments (pre and post-test, benchmarks, etc.). 
 HLP 6c: Teachers collectively establish ambitious goals for student achievement, provide universal 
 Tier I instruction (skill mastery, acceleration, blended instruction, and personalized instruction) select 
 appropriate interventions for meeting goals (academic and behavior skills deficit interventions or 
 specially designed instruction to overcome disability based barriers-working memory, processing, 
 etc.), and aligned resources and supports (high-quality instructional materials, evidence-based 
 practices, and high leverage practices)to help students master skills to meet goal. 
 HLP 6d: Teachers collectively monitor students' progress toward goals to determine effectiveness of 
 instruction and interventions and use progress monitoring to data to determine if changes in 
 instructional practices, interventions, and/or services are needed. 
 HLP 5a: Teachers consider assessment results in relation to same-age peers and influence of 
 language and culture when interpreting assessment results. 
 HLP 5b: Teachers consider assessment to determine accommodations, modifications, and grading 
 practices. 
 HLP 11a: Teachers link students' learning goals to the essential knowledge (prerequisite skills) and 
 access skills (Communication, problem solving, self-advocacy, gross or fine motor, inter/intrapersonal, 
 organization, technology, work readiness, working memory, inhibitory control, cognitive flexibility, 
 planning, organization, time management, working memory, metacognition, response inhibition, 



 self-regulation, sustained attention, task initiation, flexibility, goal-directed persistence) within the 
 standards and curricula. 
 HLP 11b: Teachers collectively consider individual student strengths and needs and select goals that 
 are ambitious, attainable, and socially significant to ensure that students can access and succeed in 
 general education classrooms. 
 HLP 11c: Teachers collectively are familiar with grade-level standards for content, teach big ideas 
 first, and reference back to them many times throughout the year. 
 HLP 11d: Teachers collectively "unpack" or deconstruct standards, breaking them down into 
 teachable components and determining what students need to know and be able to do to meet the 
 intent of the standard, identifying a logical sequence of learning for prerequisite skills, access skills, 
 and component skills. 
 HLP 12a: Special education teachers translate the identified and prioritized learning goals into 
 individual lesson learning targets that are clear, measurable, ambitious, attainable, and actionable. 
 HLP 12b: Teachers collectively with students toward accomplishing set goals by systematically 
 sequencing instruction: Teach big ideas and main ideas before detail; teach according to a logical 
 hierarchy; less skills before more complex ones; prerequisites before requisites; and concentrate 
 information before abstract information; separately teach skills and concepts that are similar before 
 requiring discrimination; and teach commonly encountered content before lower-frequency content. 
 HLP 12c: Teachers strategically design instruction in a way that helps students make connections 
 within the appropriate sequencing of content and skills and follow six principles of effective instruction 
 (relate new information to the big ideas, mediated scaffolding, background knowledge, strategically 
 integration, and judicious review). 
 HLP 12d: Teachers provide students with materials and task adaptations (simplify task directions, 
 altering the difficulty level of material, altering the amount of material provided to students, and 
 highlighting relevant information) tools to help them organize content with visual displays (guided 
 notes, graphic organizers, and mnemonic strategies). 



 Leadership Guide: 
 HLP 7: 

 HLP 9: 



 HLP 10: 

 HLP 13: 



 HLP 14: 

 HLP 15: 



 PGS Alignment Rubric with content Teacher and Special Education Teacher: 

 Domain 1:Lesson Design 

 Content Teacher  Special Education Teacher 

 Standard 1: 
 Include student learning outcomes and instructional 
 activities that: 

 ●  are fully aligned to current Mississippi 
 College- and Career- Ready Standards or 
 Framework 

 ●  are part of a coherent and focused sequence 
 of learning with meaningful connections made 
 to previous and future learning 

 Standard 2: 
 ●  Provide assignments and activities that 

 contain the following components: 
 ●  appropriate scaffolding that effectively builds 

 student understanding 
 ●  ample evidence that the teacher knows each 

 student’s level and tracks each student’s 
 progress toward mastery 

 ●  differentiation based on students’ abilities and 
 learning styles 

 ●  student-centered learning whenever 
 appropriate  relevant connections to students’ 
 prior experiences1 or learning 

 Standard 1: 
 Lessons include student learning outcomes and 
 instructional activities that: 

 ●  are fully aligned to the Mississippi College 
 and Career Ready Standards and the 
 Mississippi Alternate Academic Achievement 
 Standards (as appropriate) and students’ 
 long-/short-term learning goals 

 ●  are part of a coherent sequence of learning 
 with ample evidence of identifying 
 prerequisites, adapting curriculum based on 
 student needs, and making connections 
 explicit 

 ●  reflect collaboration with general education 
 teachers and support staff 

 Standard 2: 
 ●  appropriate scaffolding, coaching, and 

 modeling through visual, verbal, and written 
 supports as students learn skills or concepts 

 ●  use of multiple data sources to diagnose 
 student strengths and needs in collaboration 
 with general and special education 
 colleagues 

 ●  clear targeted goals for students in 
 lessons/instruction/services and practice 
 opportunities that align with individual student 
 strengths and needs 

 ●  differentiation based on students’ IEP goals 
 and benchmarks 

 ●  relevant connections to students’ prior 
 knowledge 

 Supporting HLPs: Supporting HLPs:11, 13, 12, 14, 15, 21, 5, 



 CEC/HLP Crosswalk: 

 HLP  CEC Standard Component (Special 
 Education) and Teaching Works (Content 
 Teacher) 

 HLP 7:  Establish a consistent, 
 organized, and respectful learning 
 environment. 

 6.1  Candidates use effective routines and 
 procedures to create safe, caring, 
 respectful, and productive learning 
 environments for individuals with 
 exceptionalities. 

 6.2  Candidates use a range of preventive 
 and responsive practices documented as 
 effective to support individuals’ social, 
 emotional, and educational well-being. 

 TW: Implementing norms and routines for 
 classroom discourse and work 
 TW: Building respectful relationships with 
 students 

 HLP 9:  Teach social behaviors.  5.2  Candidates use effective strategies to 
 promote active student engagement, 
 increase student motivation, increase 
 opportunities to respond, and enhance 
 self-regulation of student learning. 

 6.2  Candidates use a range of preventive 
 and responsive practices documented as 
 effective to support individuals’ social, 
 emotional, and educational well-being. 

 6.3  Candidates systematically use data 
 from a variety of sources to identify the 
 purpose or function served by problem 
 behavior to plan, implement, and evaluate 
 behavioral interventions and social skills 
 programs, including generalization to other 
 environments. 



 TW: Leading a group discussion 
 TW: Explaining and modeling content, 
 practices, and strategies 
 TW: Implementing norms and routines for 
 classroom discourse and work 
 TW: Building respectful relationships with 
 students 

 HLP 10:  Conduct functional behavioral 
 assessments to develop individual 
 student behavior support plans. 

 6.3  Candidates systematically use data 
 from a variety of sources to identify the 
 purpose or function served by problem 
 behavior to plan, implement, and evaluate 
 behavioral interventions and social skills 
 programs, including generalization to other 
 environments. 

 TW: Specifying and reinforcing productive 
 student behavior 

 HLP 13:  Adapt curriculum tasks and 
 materials for specific learning goals 

 3.1  Candidates apply their understanding 
 of academic subject matter content of the 
 general curriculum to inform their 
 programmatic and instructional decisions 
 for individuals with exceptionalities. 

 3.2  Candidates augment the general 
 education curriculum to address skills and 
 strategies that students with disabilities 
 need to access the core curriculum and 
 function successfully within a variety of 
 contexts as well as the continuum of 
 placement options to assure specially 
 designed instruction is developed and 
 implemented to achieve mastery of 
 curricular standards and individualized 
 goals and objectives. 

 5.6  Candidates plan and deliver 



 specialized, individualized instruction that is 
 used to meet the learning needs of each 
 individual. 

 TW: Diagnosing particular common 
 patterns of student thinking and 
 development in a subject-matter domain 

 HLP 14:  Teach cognitive and 
 metacognitive strategies to support 
 learning and independence. 

 3.2  Candidates augment the general 
 education curriculum to address skills and 
 strategies that students with disabilities 
 need to access the core curriculum and 
 function successfully within a variety of 
 contexts as well as the continuum of 
 placement options to assure specially 
 designed instruction is developed and 
 implemented to achieve mastery of 
 curricular standards and individualized 
 goals and objectives. 

 5.3  Candidates use explicit, systematic 
 instruction to teach content, strategies, and 
 skills to make clear what a learner needs to 
 do or think about while learning. 

 5.6  Candidates plan and deliver 
 specialized, individualized instruction that is 
 used to meet the learning needs of each 
 individual. 

 TW: Leading a group discussion 
 TW: Explaining and modeling content, 
 practices, and strategies 

 HLP 15:  Provide scaffolded supports.  3.2  Candidates augment the general 
 education curriculum to address skills and 
 strategies that students with disabilities 
 need to access the core curriculum and 



 function successfully within a variety of 
 contexts as well as the continuum of 
 placement options to assure specially 
 designed instruction is developed and 
 implemented to achieve mastery of 
 curricular standards and individualized 
 goals and objectives. 

 5.6  Candidates plan and deliver 
 specialized, individualized instruction that is 
 used to meet the learning needs of each 
 individual. 

 6.3  Candidates systematically use data 
 from a variety of sources to identify the 
 purpose or function served by problem 
 behavior to plan, implement, and evaluate 
 behavioral interventions and social skills 
 programs, including generalization to other 
 environments. 

 TW: Coordinating and adjusting instruction 
 during a lesson 



 HLP Teacher Checklist: 









 Leadership HLP Rating Scale Questions: 
 HLP 7a: The school has alignment between school and classroom expectations, rules, and 
 procedures that are observable, measurable, positively stated, understandable, always applicable 
 and reflect the cultures and values of the community. 
 HLP 7b: All staff members explicitly teach specific behaviors and procedures for meeting each 
 expectation across school environments that include student input. 
 HLP 7c: All staff members revisit/reteach expectations, rules, and procedures throughout the school 
 year and encourage adherence to expectations, rules, and procedures across all school 
 environments. 



 HLP 9a: Collective teams systematically and proactively identify students with social skills deficits 
 through a variety of data sources (Social Emotional Learning). 
 HLP 9b: Collective teams develop social skills groups based upon commonalities in students' social 
 skills deficits to provide targeted instruction in specific skills. 
 HLP 9c: Collective teams break complex social or behavior skills into smaller, sequenced teachable 
 steps (teach, model, practice) that facilitate high rates of success at each step including construct 
 examples, non-examples, and role-playing scenarios that will support students' generalization of 
 skills. 
 HLP 9d: Collective teams promote students' master social skills through use of positive and corrective 
 feedback, provide scaffolded supports that are gradually faded to increase independence, and 
 promote generalization of the newly acquired skill with natural practice in settings with opportunities to 
 practice. 
 HLP 14a: Collective teams recognize learning or behavior difficulties and facilitate students' abilities 
 to become more self-directed and independent learners via cognitive strategy instruction. 
 HLP 14b: Collective teams provide explicit instruction to students in using self-regulation procedures, 
 strategic instruction models, pre-teaching pre-requisite skills, when/where/how to use strategy, 
 breaking down strategy into logical and manageable pieces, demonstrations while scaffolding the 
 level of support, modeling self-talk, opportunities for practice with feedback and reinforcement, and 
 promote generalization and maintenance. 
 HLP 13: Collective teams plan for differentiation by simplifying directions, providing visual aids, use of 
 technology, reduce the amount of content presented or required for completion, build from easier to 
 more complex, highlight relevant information, guided notes, graphic organizers and mnemonic 
 devices. 
 HLP 15a: Collective teams provide scaffolded support across a wide range of areas including 
 academics, language, behavior, motivation, attention, social skills, and communication. 
 HLP 15b: Collective teams use dynamic assessments to assess students' thinking, language, writing 
 or performance to determine the type and level of scaffolded support needed. 
 HLP 15c: Collective teams use knowledge of curriculum standards and benchmarks, the scope and 
 sequence of the curriculum, and prerequisite skills/ understandings to structure task difficulty from 
 easier to more difficult for students focusing on essential knowledge and skills. 
 HLP 10: Collective teams develop and implement behavior plans that change student behaviors 
 through collective implementation with fidelity. 





 Leadership Guidebook: 
 HLP 16: 

 HLP 17: 



 HLP 18: 

 HLP 19: 



 HLP 20: 

 HLP 21: 



 HLP 22/8: 



 PGS Alignment Rubric with content Teacher and Special Education Teacher: 

 Domain 3: Culture and Environment 

 Content Teacher  Special Education Teacher 

 Standard 5: 
 ●  Creates effective routines and expectations for 

 students to safely voice opinions and ask and 
 answer questions 

 ●  Proactively monitors student behavior and 
 redirects when necessary to maximize 
 instructional time Provides effective collaborative 
 learning opportunities whenever appropriate 

 ●  Ensures all or almost all students are active 
 participants in their learning 

 Standard 6: 
 ●  Effectively maximizes use of physical space and 

 resources (including technology whenever 
 appropriate) in support of student learning 

 ●  Maximizes time such that students always have 
 something meaningful to do 

 ●  Creates an environment where students execute 
 transitions, routines, and procedures in an orderly 
 and efficient manner most of the time, though they 
 may require some direction from the teacher 

 Standard 7: 
 ●  Communicates respectfully to all students 
 ●  Effectively fosters respectful relationships among 

 all students 
 ●  Demonstrates a strong positive relationship with 

 all students 

 Standard 5: 
 ●  Creates effective routines in the learning 

 environment specific to the nature of the 
 specialized classroom, individual need, and 
 support services with specific expectations and 
 opportunities for students to practice 

 ●  Consistently and intentionally plans to prevent 
 misbehavior through positive behavioral 
 interventions and supports 

 ●  Defines methods for ensuring individual 
 behavioral and academic success in one-to-one, 
 small-group, and large-group settings 

 ●  Designs learning environments (e.g., physical, 
 climate, time allowance) that result in all students’ 
 engagement in individual and group activities 

 ●  Teaches social skills intentionally, including using 
 explicit instruction strategies, to support student 
 learning of skills required for students to work with 
 others in the classroom while working toward 
 student independence 

 Standard 6: 
 ●  Effectively adapts the physical environment and 

 maximizes resources (including assistive 
 technology and visual content displays as 
 appropriate) to support student learning 

 ●  Maximizes time such students always have 
 something meaningful to do 

 ●  Creates an environment where students 
 consistently execute transitions, routines, and 
 procedures in an orderly and efficient manner with 
 direction and narration from the teacher 

 Standard 7: 
 ●  Communicates respectfully to all students 
 ●  Provides effective opportunities for peer learning 

 and/or flexible grouping 
 ●  Demonstrates a strong positive relationship with 

 all students and uses effective techniques to de 
 escalate student behavior whenever appropriate 

 ●  Effectively employs age-appropriate and culturally 
 responsive teaching practices to foster student 
 engagement across learning environments 

 Supporting HLPs: 19, 9, 18, 22, 17, 7, 8, 15, 16, 21 



 CEC/HLP Crosswalk: 

 HLP  CEC Standard Component (Special 
 Education) and Teaching Works (Content 
 Teacher) 

 HLP 16:  Use explicit instruction.  5.3  Candidates use explicit, systematic 
 instruction to teach content, strategies, and 
 skills to make clear what a learner needs to 
 do or think about while learning. 

 6.3  Candidates systematically use data 
 from a variety of sources to identify the 
 purpose or function served by problem 
 behavior to plan, implement, and evaluate 
 behavioral interventions and social skills 
 programs, including generalization to other 
 environments. 

 TW: Explaining and modeling content, 
 practices, and strategies 

 HLP 17:  Use flexible grouping.  5.4  Candidates use flexible grouping to 
 support the use of instruction that is 
 adapted to meet the needs of each 
 individual and group. 

 5.5  Candidates organize and manage 
 focused, intensive small group instruction to 
 meet the learning needs of each individual. 

 TW:  Setting up and managing small group 
 work 

 HLP 18:  Use strategies to promote 
 active student engagement. 

 5.2  Candidates use effective strategies to 
 promote active student engagement, 
 increase student motivation, increase 
 opportunities to respond, and enhance 
 self-regulation of student learning. 

 TW:  Leading a group discussion 



 TW: Eliciting and interpreting individual 
 students’ thinking 
 TW:  Setting up and managing small group 
 work 

 HLP 19:  Use assistive and instructional 
 technologies. 

 4.3  Candidates assess, collaboratively 
 analyze, interpret, and communicate 
 students’ progress toward measurable 
 outcomes using technology as appropriate, 
 to inform both short- and long-term 
 planning, and make ongoing adjustments to 
 instruction. 

 5.1  Candidates use findings from multiple 
 assessments, including student 
 self-assessment, that are responsive to 
 cultural and linguistic diversity and 
 specialized as needed, to identify what 
 students know and are able to do. They 
 then interpret the assessment data to 
 appropriately plan and guide instruction to 
 meet rigorous academic and non-academic 
 content and goals for each individual. 

 5.2  Candidates use effective strategies to 
 promote active student engagement, 
 increase student motivation, increase 
 opportunities to respond, and enhance 
 self-regulation of student learning. 

 5.6  Candidates plan and deliver 
 specialized, individualized instruction that is 
 used to meet the learning needs of each 
 individual. 

 TW:  Setting long- and short-term learning 
 goals for students 

 HLP 20:  Provide intensive instruction.  5.5  Candidates organize and manage 
 focused, intensive small group instruction to 
 meet the learning needs of each individual. 



 5.6  Candidates plan and deliver 
 specialized, individualized instruction that is 
 used to meet the learning needs of each 
 individual. 

 TW: Explaining and modeling content, 
 practices, and strategies 

 HLP 21:  Teach students to maintain 
 and generalize new learning across 
 time and settings. 

 3.2  Candidates augment the general 
 education curriculum to address skills and 
 strategies that students with disabilities 
 need to access the core curriculum and 
 function successfully within a variety of 
 contexts as well as the continuum of 
 placement options to assure specially 
 designed instruction is developed and 
 implemented to achieve mastery of 
 curricular standards and individualized 
 goals and objectives. 

 6.3  Candidates systematically use data 
 from a variety of sources to identify the 
 purpose or function served by problem 
 behavior to plan, implement, and evaluate 
 behavioral interventions and social skills 
 programs, including generalization to other 
 environments. 

 TW: Explaining and modeling content, 
 practices, and strategies 

 HLP 22:  Provide positive and 
 constructive feedback to guide students’ 
 learning and behavior. 

 5.2  Candidates use effective strategies to 
 promote active student engagement, 
 increase student motivation, increase 
 opportunities to respond, and enhance 
 self-regulation of student learning. 

 6.2  Candidates use a range of preventive 
 and responsive practices documented as 
 effective to support individuals’ social, 



 emotional, and educational well-being. 

 TW: Eliciting and interpreting individual 
 students’ thinking 
 TW:  Providing oral and written feedback to 
 students 

 HLP 8:  Provide positive and 
 constructive feedback to guide students’ 
 learning and behavior. 

 5.2  Candidates use effective strategies to 
 promote active student engagement, 
 increase student motivation, increase 
 opportunities to respond, and enhance 
 self-regulation of student learning. 

 6.2  Candidates use a range of preventive 
 and responsive practices documented as 
 effective to support individuals’ social, 
 emotional, and educational well-being. 

 TW: implementing organizational routines 
 TW:  Providing oral and written feedback to 
 students 

 Teacher Rating Scale: 













 Leadership HLP Guidebook Questions: 
 HLP 16: Collective teams implement explicit instruction through carefully sequenced lessons, lesson 
 goals, review prior skills, chunks of learning, demonstrations, clear language, examples and 
 non-examples, guided practice with scaffolded supports, opportunities for student response, brisk 
 pace, and help organize new knowledge with scaffolded supports. 
 HLP 17a: Collective teams utilize flexible grouping based upon students' instructional needs and 
 learning objectives and cooperative learning structures to meet a wide range of instructional 
 objectives. 
 HLP 17b: Collective teams use same-ability small groups to provide focused, intensive instruction for 
 students with similar instructional strengths, needs, and/or interests, to help them meet short-term 
 instructional goals and objectives. 
 HLP 17c: Collective teams use mixed-ability small groups to increase engagement in academic 
 discussions and the sharing of knowledge and skills and to improve interpersonal relationships 
 among students. 
 HLP 18: Collective teams promote active student engagement through relationships, technology, 
 active student response practices, opportunities to respond, and feedback. 
 HLP 19: Collective teams support learning through assistive technologies to overcome disability 
 barriers and instructional technologies in core academic content areas. 
 HLP 20: Collective teams use Data-Based Individualization (DBI) process: progress monitoring and 
 intensive intervention plans. 
 HLP 21a: Collective teams promote generalization of skills/behaviors using in-discriminable 
 contingencies, self-management training, reinforcement schedules, overlearning trials, and distributed 
 practice. 
 HLP 21b: Collective teams use data to monitor generalization and maintenance. 


